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TO TSI *■ •

MOST REVEREND FATHER IN GOD»

CHARLES,
. BY DIVINE PROVIDENCE,

LORD ARCHBISHOP OF CANTERBURY,

PRIMATE OF ALL ENGLAND,

AMD

' METROPOLITAN,

&c. &c. &c.

MY LORD,

In the distinguished privilege of present
ing this Essay to your Grace I feel a 
gratification, which words cannot eXpress. 
My every wish in regard to my System of 
Education is fulfilled. The boon, Which 
I had heretofore destined for general dif
fusion in future ages, seems to me already 
realized to the rising generation. Not 
only the exalted station which your Grace 
fills, but the individual who, happily for 
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the best interests of the church and state, 
fills that station, stamps a present character 
on this experiment. And it is its highest 
recommendation, that the illustrious pa
tronage and sacred sanction, under which 
it now goes forth to the world, are solely 
to be ascribed to the principles on which 
it is founded, and to the ends to which it 
is directed.

I have the honour to be,

With profound veneration,

My Lord, 
t

, Your Grace’s dutiful,

and devoted fervant, 
• ' •

A. BELL.
London, *

5th Feb. 1SO7. .
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THE FIRST EOlTiaX. .

Ix the education) of ydatili flbree objects pfe1- 
sented thewsdlvEH to iWy mind: ftyprevefrt tfrd 
waste of time in school; to render the conditiqn 
of pupils pleasant to themselvesand to lead thtj. 
attention to proper pursuits. In other words, 
my purpose was to make good scholars, good 
men, and good Christians.

In charge of a new institution, -and by situ
ation free from any bias or trammel that might 
warp the mind or shackle exertion, I tried every 
method, which a long and earnest attention to the 
nature and disposition of youth suggested, to 
accomplish these ends to my own satisfaction. 
After many attempts with various success, I 
rested in a system surpassing in its effect any 
expectation I had formed, and far exceeding 
the most sanguine hopes” of the directors * of the 
institution, and others interested in the event

The experiment, thus made at Madras, has 
appeared to those who have witnessed the result,

» See the despatches of the Madras Government to the Court 
of Directors. First Edition. Cadell and Davies, 1797* 
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convincing and decisive in regard to charitable 
establishments; and the plan of education there 
adopted has, after the experience of several 
years, been, by thoseb whose opinions are likely 
to have the greatest weight, recommended to 
similar establishments. How far such a system 
will apply to education in general, may be in
ferred from the tenour of the following report. 
That further and similar trials may be made, antf 
the success in every instance ascertained by ex-, 
perience, is the aipi of this publication.

' *> See the Government of Madras to the Govomor-GeperaL 
find-to Bombay.. Ib.
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On my arrival from India, in the year 17S7,. 
the first edition of this humble essay, on prac
tical Education, was published. Fraught with 
the enthusiasm to which this experiment owes its 
origin and its event, I was exceedingly solicitous 
to give currency to the system of Education 
practised in the Male Asylum at Madras; a sys
tem which, I flattered myself, would, in the 
course of ages, become general.

Aware, however, of the natural and often just 
prejudice entertained by men of sagacity and 
experience against every novel attempt, I was 
apprehensive that the report of what had been 
done in India, might be regarded in Europe as a 
speculative doctrine rather than a practical fact. 
To guard against this imputation, it was thought 
advisable to publish the entire despatches of the 
Government of Madras relative to the success 
of this Institution. In consequence of this reso
lution, the first edition cpf this experiment was

‘See that Edition, Cadell and Davies, 1797; as containing the 
jtra, substance, acd evidence of all that is now digested and
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restricted to extracts of the general letters of 
the Right Honourable Governor, and the Ho
nourable Governors of Madras in Council to the 
Honourable E^st India Company, reports of the 
Male Asylum, and other authentic documents 
relative to that Institution.

In the second edition, several of these docu
ments were omitted, as, at the period of its 
publication, there did not appear the same oc
casion to authenticate facts, which were already 
acted upon, with just success, in various shapes, 
in different parts of the kingdom: and there 
were substituted such illustrations of the actual 
operations in the Asylum, as might assist the 
Reader, engaged in prosecuting this experi-' 
inent, to find his way, where a guide had been 
roost frequently desired. Still, however, these 
instructions, not having proved sufficiently dis
tinct or minute, have only served to excite, notJ 
allay curiosity, and have called forth fresh, and' 
more numerous inquiries.

With a view to meet these inquiries, it is now 
endeavoured to reduce the facts scattered through 
the records of the Asylum into a more consecu
tive form than that in which they occur in the 
minute-book of that Institution (where they were 
cluefly meant to specify,, authenticate, and perpe
tuate what was there established) : and to ex
plain the practices of the School more at length, 

1
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thin was necessary, where the prototype was be- ■ 
fore the eyes of the Reader.

' •»
To provide against that confusion, whieh has 

arisen in the minds of some inquirers, from 
mingling tenets, derived from other sources, with 
the facts on the records of the Asylum, and 
from not discriminating between the system of 
the Asylum, and the detached practices there 
introduced; between the general principle, on 
which the School hinges, and the isolated expe
dients, which were contrived to forward indivi
dual steps in the process of teaching; it is now 
meant to analyze the system, to collect into one 
aeries, what relates to the scheme of the School, 
and the principles on which it is founded; and 
in a separate compartment to distinguish and 
detail the independent, subordinate, and auxi
liary practices in teaching. Extracts of the 
■original experiment will follow. In a fourth 
compartment, it will be shewn that this system is 
not less applicable to Schools of Industry, than 
to the charitable Institution in which it origi
nated : and that by its means every School for 
the lower orders of youth may, without preju
dice to their appropriate education, be ren
dered at the same time a School of Industry. 
Nor will its intimate connection with the poor 
laws be overlooked, both as presenting a scheme, 
not less adapted to their administration, than to 
the economy of a School; and as furnishing em-
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- ployment to the children of paupers, and supply
ing means for their education in religious princi
ples, in habits of industry, and immediate use
fulness.
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PART I,

OF THE SYSTEM OF THE MALE ASYLUM AT
MADRAS. s

CHAP. I.

SCHEME OF A SCHOOL ON THE MODEL OF THE 

ASYLUM*

" The best way to learn any science is to begin with a regular 
system, or a short and plain scheme of that science well drawn 
op into a narrow compass." Waits.

»

1st. The Asylum, like every well-regulated 
school, is arranged into Forms or Classes. The 
Scholar ever finds.his own level, not only in his 
Class, but in the ranks of the School, being pro
moted or degraded from place to place, or Class 
to Class, according to his proficiency.

This of Schools in general; now more particu
larly of the Asylum.

2d. Each Class is ‘paired off into Tutors and 
Pupils. The Tutor to assist his Pupil in learning 
his lesson.

B '
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8d. Each Class has an Assistant-Teacher to 
keep all busy, to instruct and help the Tutors in 
getting their lessons, and teaching their Pupils, 
and to hear the Class, as soon as prepared, say 
their lesson, under,

4th. The Teacher, who is to take charge of 
the Class, to direct and guide his Assistant, to 
intend him in hearing the Class, or himself hear 
both the Assistant and Scholars say their lesson.

5th. When necessary, from the state of the 
School, or rather from the inequality of the 
Master, a Sub-Usher and Usher, one or both, are 
appointed to inspect the School, and act under,

6th. The Schoolmaster, whose province it is to 
watch over and conduct the system in all its ra
mifications, and see the various offices of Usher, 
Sub-Usher, Teachers, Assistants, Tutors, and Pu
pils, carried into effect.

7th. Last of all, the Superintendant, orTrustee, 
or Visitor, whose scrutinizing eye must pervade 
the whole machine, whose active mind must give 
it energy, and whose unbiassed judgment must 
inspire confidence, and maintain the general order 
Red harmony.

For this purpose, there is kept by the Scholars, 
Teachers, or others equal to the office,

8th. A Register of the daily tasks performed : 
and, by the Schoolmaster,

9th. A Register of daily offences, or Black
book, to be expurgated weekly by

10th. A Jury of twelve or more boys selected 
for the purpose.
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This in brief is the scheme in its most multi- 
tiplied form, and yet abundantly simple. It may 
be proper (in limine) in the threshold to observe, 
that it chiefly hinges on the Teachers and 
Assistants to each Class.

Let us now enter into the exposition of this 
scheme, and assay its character by the principles 
on which education should be conducted, and th* 
ends which it has in contemplation.

CHAP. II.

OF THE PBINCIPLES ON WHICH THIS SYSTEM 

OF TUITION IS FOUNDED.

" Pucri eflfemntur Letitia cum vicerint, et pudet victoi; ut tam 
M accuiari nolunt, quam cupiunt laudan: quos illi labores noa 
perferunt, ut aequalium principes sint ?"

“ THE end of tuitionis to form good scholars, 
good men, and good Christians;” or, in other 
words, to advance the temporal and spiritual 
welfare of our pupils.

To attain these ends, to attain any good end 
in education, the great object is to fix attention, 
and excite exertion.

By these maxims I leave the reader to try the 
science (if I may so denominate this key to all 
knowledge) of elementary education in Other 
schools.
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It is to the system of the Male Asylum I seek 
to apply these fundamental axioms.

1st. “ The School is arranged into Forms or 
Classes.”

This Classification is essentially requisite to 
facilitate the labour of the Teacher, and to ex
cite the diligence of the Scholar. It requires no 
more time for the Teacher to instruct a Class of 
twenty boys, or hear them say a lesson, each a 
portion by rotation, than it does to instruct a 
single boy, or hear him say the same lesson by 
himself. And the Scholar is continually stimu
lated to obtain pre-eminence in his Class, and. 
even to rise above it,’ and be promoted to a su
perior; and especially not to sink below it, and 
be degraded to an inferior Class.

When a boy has held a high rank in his Class 
for some time, he has an option of being ad
vanced to a superior Class, where he is placed at 
the foot; and if, in a few days, he rises near the 
middle, he maintains a permanent footing in this 
Class ; if not, he must revert to his original Class, 
as a Scholar is far more profitably employed in 
learning easy short lessons, which he gets well, 
than difficult or long ones, of which he does not 
make himself master.

Also a boy, who fails, for some time, in say
ing his daily lessons well, is degraded to an in
ferior Class, where he is placed at the head; and 
if he sink to its level, he is doomed to permanent 
degradation : but if he maintain a high rank, he 
is allowed to resume his original Class on a new
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trial; when it often happens that, by redoubled 
exertion, he can now keep pace with them.

By these means, no Class is ever retarded in 
its progress by idle or dull boys; and every boy 
in every Class is fully and profitably employed; 

•and, by thus finding his own level, his improve
ment is most effectually promoted, and rendered 
a maximum. By these means, too, the Classes 
naturally form themselves in point of numbers as 
well as proficiency: and if any become numerpus 
and unwieldy, or the reverse, a subdivision or 
consolidation takes place, by uniting the higher 
boys of an inferior Class with the lower of a su
perior, or otherwise amalgamating them accord
ing to their proficiency.

So much for the general Formation of a 
School.

Now more particularly of the Asylum :
2d. “ Each Class is paired off into Tutors and 

Pupils.”
Thus in a Class of twelve boys, the six su

perior tutor the six inferior, each each. Of 
course in their seats the boys take their places in 
different order from that in which they stand in 
their Class: as each Pupil sits by the side of his 
Tutor.

Mark, at the outset, how many advantages grow 
out of this simple arrangement.

First, The sociable disposition, both in the 
Tutor and Pupil, is indulged by the reciprocal 
offices assigned to them.
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Next, The very moment you have nominated 
a boy a Tutor, you have exalted him in his own 
eyes, and given him a character to support, the 
effect of which is well known.

Next, The Tutors enable their Pupils to keep 
pace with their Classes, which otherwise some of 
them would fall'behind, and be degraded to a 
lower Class, or else continuing attached to their 
Class forfeit almost every chance of improve
ment, by never learning any one lesson as it 
ought to be learned.

This is the reason why so many boys in every 
school are declared incapable of learning. As 
often as this was said to me of any of our pupils, 
in the beginning of my essay, by such Usheri 
as I then had, my reply was, “It is you, who 
do not know how to teach, how to arrest and fix 
the attention of your pupil: it is not that he 
cannot learn, but that he does not give the de
gree of attention requisite for his share of capa
city.” I then gave an experimental proof, that 
by just exertion on the- part of the Teacher, and 
fixing, the attention of the Pupil, this imaginary 
impossibility, like most others created by igno
rance and indolence, might be sunpounted. This 
I did by teaching the boy, who was pronounced 
incapable, the very lesson which, it was declared, 
he could not learn.

When, by such means, I had, in course of time, 
capacitated all the heretofore inefficient boys, and 
brought the Schpol into such shape that every 
boy, in his place, was equal to the task assigned 
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him, and learnt his daily telsons as they ought U 
be learnt, I was wont to say before all the school 
to those who honoured them with a visit, “ You 
have often heard that there are boys in every 
school, who cannot learn their lessons distinctly 
and accurately. Examine every Class in this 
school, and shew me a boy of this description.” 
Or if in a harry, “ Lay your hand Upon any 
Class, and any boy in that Class; let him say 
how far he is advanced: open his book at any 
prior place, and hear him read and spell,” Btc. :

Another advantage, attending this arrange
ment, is that the tutor far more effectually learns 
his lesson than if he had not to teach it to another. 
By teaching he is best taught. “ Qui docet in* 
doctos, docet se.”

Still another advantage is, that here is a grand 
stimulus to emulation, for what disgrace attaches 
to the boy who, by his negligence, is degraded 
into a pupil, and falls perhaps to be tutored by 
his late pupil, promoted to be a tutor!

3d. “ Each Class has an Assistant-Teacher, 
whose sole employment it is to instruct that Class; 
to see that the Tutors do their part, that they not 
only get their own lesson, but assist and forward 
their Pupils; and, under the Teacher, hear the 
whole Class—Tutors and Pupils—say the lessonsj 
which he has assisted them in preparing.”

The Assistant sees, at every instant, how every 
boy in his Class is employed, and hears every 
word uttered.

This is a station of great emulation; for
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distinctions, * fitted to take a strong hold of the 
youthful mind, are conferred upon such as per-, 
form their tasks with diligence, fidelity, and 
success: and the degradation, consequent upon ill 
conduct or ill success, is deeply felt. This ob
servation applies, with still greater force, to the 
next link of the chain,

4tb. “ The Teachers, who have each charge of 
one or more Classes.”

Their business is to direct and guide their 
assistants, inspect their respective Classes—the 
Tutors and the Pupils,—and see that all is main
tained in good order, strict attention, and rigid 
discipline. It is also the province of the Teacher 
either to hear the Class say their lessons, or 
intend his assistant, while he hears them. And, 
when he has more than one Class under his care, 
he occasionally leaves this task to his assistant, 
if himself happen to be engaged with another 
Class at the same time.

If this scheme of Teachers and Assistants pre
sented no other advantage than enabling the 
Scholars to be heard a lesson every half hour, or 
oftener,, it were an invaluable acquisition. It is 
hot so much the time that is saved in waiting 
the conveniency of the Master, as the prompti
tude produced by short and easy lessons, which 
are instantly to be prepared, and said as soon as

• What were these distinctions ? Some of them were local, and 
regarded their daily food and dress; some pecuniary ; some ho
norary. Silver medals, of different numbers and size, were dis
tributed at the annual examination by the President.
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prepared. In Schools where children learn one 
lesson a day, it often happens that even the same 
lesson is not so well learnt, as if it were to be 
prepared and said in a prompt manner, admit
ting of no delay in the commencement of that 
preparation, which otherwise is frequently not 
only postponed, but neglected altogether.

It often happens that the Assistant-Teacher 
proves himself fully equal to the entire charge of 
his Clasas, in which case he is promoted to the 
rank of a Teacher, and performs the double of
fice of Teacher and Assistant. It oftener hap
pens that a Teacher, instead of one Class, is set 
over several Classes with their respective As- 
sistants.

There were fourteen in all of these Teachers 
and Assistants, for two hundred boys, at the 
Asylum, none of them less than seven or more 
than fourteen years of age.

5th. An Usher or Sub-Usher, one or both, is 
appointed, when necessary, to act under, '

6th. “ Tire Schoolmaster, whose province it is to 
watch Qver and to conduct this machine in all its 
parts and operations, and see the various offices, 
which I have described, carried into effect.”

From his place (chair or desk) he overlooks 
the whole School, and gives life and motion to 
every member of it. He inspects the Classes, 
one by one, and is occupied wherever there is 
most occasion for his services, and where they 

‘ will best tell. He is to encourage the diffident, 
the timid, and xthe backward : to check and re

1
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press the forward and presumptuous: to bestow 
just and ample commendation upon the diligent, 
attentive, and orderly, however dull their capa
city, or slow their progress: to stimulate th$ 
ambitious, rouse the indolent, and make the 
idle bestir themselves: in short, to deal out 
praise and displeasure, encouragement and 
threatening, according to the temper, disposi
tion, and genius of the Scholar. He is occa- 
sionally'to hear and instruct the Classes, or rathef 
overlook and direct the Teachers and Assistants, 
while they do so.

Thfe advantage is, that not being perpetually 
occupied, as at most Schools, in hearing and 
instructing one or other of the Classes, which 
necessarily withdraws his attention for the time 
from the rest of the School, he has leisure to see 
that all are employed as they ought. • The great 
advantage is, that it is his chief business to see 
that others work, rather than work himself; and 
that he is most usefully employed in doing what 
men in general are most ready to do.

7th. “Last of all comes the Superintendajit (who 
may be the Chaplain of the Seminary, Trustee or 
Visitor, or any gentleman, who delights in such 
pious offices) whose scrutinising eye must pervade' 
the whole machine, whose active mind must give 
it energy, and whose unbiassed judgment must 
maintain the general order and harmony.” For 
this purpose there is kept

8th. “ A register of the daily tasks” performed • 
by each Class, and by each boy, when engaged in
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Writing, arithmetic, or any solitary task, which 
are added up weekly and monthly, and compared 
with each other, and with former performances. 
This simple contrivance is admirably fitted to 
correct idleness, and detect negligence in their 
origin, and to bear permanent testimony of merit 
and demerit, even if overlooked in passing. For 
these important purposes, too, there is lodged in 
the hands of the Schoolmaster (to whom, lestr 
there should be no Superintendent, I have attri
buted some of the offices peculiar to the latter} 
a most powerful operator,

pth. “ The black book, as the boys call it, or 
register of continued idleness, negligence, ill- 
behaviour, and every offence, which requires 
serious investigation and animadversion.”

To this simple instrument I attach immense 
importance, in preserving order, diligence, good 
conduct, and tfie most rigid discipline, at the 
least expense of punishment, of which it is a 
great object to be frugal and a good economist. 
The manner, in which this instrument is em
ployed, may appear to some despotic, partial, and 
unjust. To me, who tried it on a preconceived 
opinion of its utility, and witnessed, on trial, its 
M’onderful operation in producing diligence, 
truth, contentment, and happiness, it wears < 
widely different aspect. Suppose an offence 
committed by a Pupil, deserving a place in the 
black book, and known at the time of commis
sion to his Tutor, who yet failed to market to the 
Assistant; the Schoolmaster, on discovery, puts 
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down the Tutor for neglect o‘f duty. In like 
manner, if the Tutor gave notice to the Assist
ant, and the Assistant did not to the Teacher, 
the Assistant is noted on the book: and so of 
the Teacher. Also if the Assistant be guilty of 
misbehaviour, the Teacher who witnessed, and 
did not report it, is made responsible, and so on. 
Nay, there was no obstacle to prevent any of the 
inferior orders from doing what often happened, 
noting, in their turn, the offences of their supe
riors, as these last had no other means of punish
ing the former, than by registering their offence 
in the black book, when the accused is generally 
tried by his peers, as will be seen in the sequel, 
and is sure of a candid hearing and an impartial 
award.

In every instance, every serious offence is 
either noted by or carried to the Schoolmaster, 
•who is to judge whether it deserves a place in 
the register, or whether an immediate reprimand, 
or threat, may suffice.

Our language, when enforcing his' duty on 
the Tutor, is, that it is the business of the Pupil 
to be idle, if the Tutor will allow it; and so on.

This register is solemnly inspected and scru
tinised; once a week, in presence of the whole 
School, drawn up in a circle for that purpose; 
when the nature b and consequence of every

b Abstract lectures, which my Schoolmaster tried for a while, 
are little attended to, and still less understood, by children. To 
reach their minds and touch their hearts, you must give a visible 
shape and tangible form to your doctrine. When a meritorious
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omission or'commission is explained in the lan
guage of the School; and sentence pronounced 
on the accused by, > ,

10th. “ A jury of their peers,” which sentence - 
is inflicted or remitted at the discretion of the 
Superintendent, Visitor, or Schoolmaster.

Mark the advantage of this process. An of
fence is committed, the punishment of which, if 
the superior officer does his duty, cannot reach 
beyond the culprit; but, if he fail, he becomes 
himself involved, not for the offence of another, 
but for his own omission of the task assigned to 
him. The facility, which this process affords to 
the detection of every crime, and consequent 
prevention, must be obvious at first sight. Mark, 
also, that no one in this link is called upon to do 
more than to report what he sees and knows to 
be done, contrary to the rules of the School, in 
the department committed to his charge, and /or 
which he stands responsible.

But what are all these advantages compared 
with the next I have to mention ? It is the grand 
boast of this system, not ’that it thus detects, 

conduct is displayed, or a crime perpetrated, and you can thus 
gives body to your lecture, it is listened to,understood, and felt. 
My lectures were all of this sort, with the -subject under my 
hands, and .before the eyes of all bis schoolfellows, assembled oa. 
the occasion. '* Jesus called a little child unto him, and set him in 
the midst of them, and said," &c. Mat. xviii. 1—6; See also 
Mat. xii.48 —50; xxii. 15—22; xxiv. 1—2; Mark, xii.41—44; 
Luke, x. 40—42; John, iv. 9—26; and gospels passim. How 
much might we learn, if w« read our Bibles as we ought to do I

6
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Convicts, and corrects the offender, but that, by 
the perpetual presence and intervention, as well 
at play as in School, of our Teachers and Assist
ants (not to say Tutors) who are tried and ap
proved boys, aided by their (emeriti) predeces
sors, who acquitted themselves, while in office, 
with credit and applause, it prevents the offence, 

' and establishes such habits of industry, morality, 
and religion, as have a tendency to form good 
scholars, good men, and good Christians.

In a word, it gives, as it were, to the Master 
the hundred hands of Briareus, the hundred eyes 
of Argus, and the wings of Mercury.

But this scheme lays claim to still higher praise. 
It is the superlative glory of the system, that, 
when duly administered, it applies itself to every 
principle of humanity. It engages the attention, 
interests the mind, and wins the affection of 
youth. Their natural love of activity is grati
fied by the occupation, which it furnishes them. 
They are delighted with being, to every wise and 
good purpose, their own masters. They are 
charmed that they see the reason, feel the jus
tice, and perceive the utility of all that is done 
to them, for them, and by them.

And, still farther, this system is to be esti
mated by the civility, the decorum, the regard 
to good order and good government, which it in
culcates and exemplifies; while, by the various 
offices performed in the different departments of 
the school, it prepares the Disciples for business,, 
and instructs them to act their part and perform
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their duty in future life with punctuality, dili
gence, impartiality, and justice; and also culti
vates the best dispositions of the heart, by teach
ing the children to take an early interest.in.the 
welfare of one another. - • -

Every boy, not totally corrupted and de
praved, sees in this system, a friend, to whom 
he is sure to attach himself in the closest bands 
of amity, and will himself, whenever it is con
ducted with no interested view, but with impar
tiality and ability, for the general good, come 
forward and exert himself in every emergency, 
for its due support and administration. The po
licy of your scholars is on your side as well as 
their heart. Not to forfeit such high privileges, 
as the system confers on them, they take a deep 
interest in its support, preservation, and ad
vancement. For should they, by falsehood, per
verseness, or ill conduct, disturb its order and 
harmony, they must expect to revert to other 
jurisdiction, than that of themselves and their 
peers; an immunity of which they are no less 
jealous than every Englishman is of his inva
luable privilege, the trial by jury.

By these means a few good boys selected for 
the purpose (and changed as often as occasion 
requires} who have not begun their career of 
pleasure, ambition, or interest; who have no 
other occupation, no other pursuit, nothing to 
call forth their attention, but this single object; 
and whose minds you can lead and command at 
pleasure, form the whole school; teach the scho

6
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lars to think rightly, and, mixing in all their 
little amusements and diversions, secure them 
against the contagion of ill example, and, by 
seeing that they treat one another kindly, ren
der them contented and happy in their condition. 
But, for these and other consequences of the 
system, I must refer to the records in part third.

Such is the general outline of the system. 
How far it is fitted to produce undiverted and 
uninterrupted application and proportionate pro
gress, the attentive reader may now form a 
judgment. He has before him the scheme, and 
the principles on which it is founded. On thia 
ground its claim might perhaps be rested. And 
even if, from any cause whatever^ it had failed of 
producing an adequate effect, still it may not be 
thought unworthy of another and better trial. 
But then too it might, perhaps, be ranked with 
those visionary projects, with which the press 
teems, and which, however plausible in theory, 
do not admit of being reduced to practice. Far 
remote from the lofty tone, which these assume, 
of deep investigation and profound speculation, 
the humble claim of this humble essay is, that 
of being founded on obvious principles, and even 
suggested by the occasion and the circumstances, 
in which I was placed. Its claim is, that it has 
been reduced to practice ; nay, was suggested by, 
and arose out of, practice. 'Ilie experiment has 
been made, and facts must now speak for them
selves. The facts, recorded in the official docu
ments in part third, will enable the reader to asn
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certain how far the effect corresponds with the 
judgment he has formed. And if he seek for 
further proofs, and inquire how far it is adapted 
to Schools in this Country, he will find abun
dance of corresponding facts in the several 
schools, where this system has been successfully 
introduced and established, some of which have 
been submitted to the public in the reports of 
these establishments.

CHAP. III.

INSTRUCTIONS FOR MODELLING A SCHOOL ON 

THE ABOVE SCHEME.

HAVING gone through the system of the 
Male Asylum, explained the principles on which 
it is founded, and set forth some of the manifold 
advantages, with which this mode of conducting 
a school is attended, I am now to comply with a 
requisition, frequently made to me, by giving mi
nute and particular instructions for reducing this 
scheme to practice. These rules will be best 
understood by supposing a particular case, and 

*■ giving directions, suited to that case, which may 
be varied according to circumstances.

Let us suppose a school of about 100 Scholars, 
no uncommon ease, to be modelled on the sys
tem of the Asylum.—The first step is to arrange 
the school into classes. As these are formed 
according to the proficiency of the scholars, 

‘ the size, more than the number of the classes, 
c 



18

will vary with the magnitude of the school. 
Say that this school divides itself into eight 
classes from six to eighteen members. In the 
higher classes, where gradation of proficiency is 
not so defined as in the lower, there will more 
scholars fall together, than in the lower. The 
fewer the Classes, in general the better. You 
are now to select your Teachers for each 
Class, chiefly out of the two or three higher 
Classes: the Assistant of a Class may often be a 
trusty boy of that or the superior class. These 
Teachers and Assistants it is safest and best 
to select by the elective voice of the higher 
classes, and best boys in the school. His owq 
Assistant may be left, when it is deemed advis
able, to the option of each trusty Teacher: and, 
when occasion requires, especially in your early 
arrangements, when much is to be done, and in 
some hands the simplest operations, if never be
fore practised, appear difficult and operose, arj 
Usher and Sub-usher may, in the first instance, 
be nominated of the most capable boys. It is 
better to begin with a full share of Teachers, 
and their numbers may be diminished as the 
School gets into regularity, and the task of 
teaching becomes facile and familiar, and the 
work of Teachers and Scholars goes on with sa
tisfaction and delight. New arrangements of 
Teachers is a powerful instrument of discipline, 
as well as a sure mean of obtaining willing and 
able Help-mates in the office of tuition. Tbest 
are to be made as often as convenient,
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Next, each class is to be paired off into Tutors 
and Pupils : the head, or rather the most trusty 
and best boy tutors the worst; next best next 
worst, and so on. The Pupil takes his seat, of 
course, next to his Tutor. But the rank, each 

. Scholar holds in his Class, depends on his daily ex
ertions and proficiency; and, by prompting or 
correcting one another, varies every lesson with 
his comparative diligence and attainment: and 
the Tutor often falls below his Pupil, where, 
if he remain for any length of time, he becomes 
in turn-Pupil, and his Pupil, Tutor. In lessons 
of writing, arithmetic, tec. when the tasks are 
performed individually, each inferior Boy or 
Pupil in the Class sits by a Superior or Tutor, 
who sees that he is busy, and assists him where 
necessary; while himself is instructed by his 
Teacher or Assistant.

Of this allotment of Tutors and Pupils, by no 
means the most important and necessary to the 
system, a new arrangement will be requisite, as 
often as the Pupils gain upon their Tutors, and 
every change operates as a stimulus.

In each Class, the Teacher’s book is marked 
with the day of the month, where the lesson be
gins in the morning: and each lesson for that 
day with a score, by a pencil, or otherwise. No 
lesson should, especially with the lower Classes, 
occupy more than half-an-hour both in learning 
and saying. This material rule yields only in 
importance to another, that no lesson must, on 
any account, be dismissed till it be. 'weW



£0

If a Master overlooks a Class in getting their 
lesson, and sees all busy and attentive, what the 
best moiety of the Class can learn in ten mi
nutes, and say in five, is a proper task for the 
half-hour, if that Class is thus employed all day 
long: but if for a shorter period, stricter attention 
will be required, and a longer task assigned for 
the half-hour. The Assistant-Teacher often, and 
the Teacher occasionally, says his lesson with his 
Class. In the respective Classes, the* Tutors 
learn their own lessons, and teach their Pupils, 
(or rather learn by teaching) the lessons, syllable 
by syllable, word by word, line by line, verse by 
verse, or sentence by sentence, as the Classes 
ascend; that is, one syllable or word, or line, 
verses or sentence, is respectively learnt before 
the next is looked at: and, when all is gone over 
in this way, the lesson is revised as often as ne
cessary, and, on every revisal, is divided into 
larger portions, which are first learnt one by 
one, till the whole is well gotten at a single re
hearsal.

When thus the Class are masters of their les
son, it is now said: and if well said, they pro
ceed to the next; if not, they must repeat the 
same lesson, till it be well learnt; and any of 
the scholars, who are found inferior, and de
ficient, and not able to keep pace with their 
Class-fellows, are degraded to a lower Class; 
and, in like manner, the boys, who excel their 
Class-fellows, are promoted to a higher Class. 
The same division, as above, of each lesson into
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parts, and learning, portion by portion, is ob
served in committing to memory catechism, ad
dition, and multiplication tables, and throughout 
every branch of education. The rule of the 
school is—short, easy, and frequent lessons—di
vided into short parts, gotten one by one, and 
well said.

Every Class in the school may be saying their 
lessons at the same time; and the Master or 
Usher, passing along, may, in some measure, 
at once observe how the respective classes ac
quit themselves. But this is done effectually by 
over-hearing the Classes by rotation, when say
ing their lessons: and when the Master gives 
orders or instructions, requiring attention and 
comprehension, it should be to the Teacher and 
Assistant, and they to the Tutors, and the Tu
tors to their Pupils, recollecting always that one 
capable boy made by you to comprehend any 
thing, in which there is the least difficulty, can 
bring it down to the level of his school-fellows’ 
capacities, and explain it to them, far better 
than you can. He knows where his difficulty lay 
in comprehending you : and his time is only em
ployed in explaining to them, in their own lan
guage, what they do not know, while you are of
ten employed in telling them only what they do 
know. Another rule of the school is, that no 
boy ever knows any thing you tell him, or is 
improved by any thing you do for him: it is 
what he tells you, and what he does for himsolf 
which is alone useful.
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In the evening at dismissing, for the day, the 
progress of each class is registered by the teacher 
or assistant in a book;—number of lessons read; 
pages or lines gone over in these lessons; and 
hours thus employed, in three adjoining columns; 
and so with catechism, religious instruction, 
writing, cyphering, and all the taks of the day. 
These are added weekly and monthly, anti com
pared, by the master and teacher, with what was 
done the preceding day, week, and month. In 
like manner, each boy, employed in writing, 
cyphering, or such tasks as, though simultaneous 
as to the class, are performed individually, and 
not collectively, registers for himself all his 
daily operations in the last page of his copy, or 
cyphering book; which are compared, by his 
teacher, with what he did the day before, and 
what other boys of his class and standing do: — 
and so weekly, and monthly. The page, in which 
these registers are kept, is ruled into thirty-one 
parallel lines, so as to last a month, and into as 
many columns as there are daily entries to be 
made. In the beginning of each month, the 
book, and page of the book, &c. where the class 
begin to read, are entered.

The examination of the black book should re
gularly take place once a week, ou Saturdays for 
example, and a jury of good boys be selected, 
according to circumstances, among the teachers 
and scholars, to try the culprits. The rewards 
and punishments, allotted by the rules, of the 
school to different offences, are left to discretion.
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and circumstances. It is not to be forgotten, 
that praise,- encouragement, and favour, are to 
be tried before dispraise, shame, and disgrace; 
confinement between school hours, amj on holy
days and play-days, which your teachers enable 
you to inflict, to corporal punishment; and even 
solitary confinement to severe flagellation. But at 
all events, the authority of the master must be 
maintained by discipline, in one shape or other.



PART II.

O» THE PRACTICES OF THE ASYLUMu

CHAP. I.

INTRODUCTION.

In the former part of this Essay, I have stated I 
the system of the Male Asylum, and the plan I 
on which it is conducted; and I have endea- ’ 
voured to unite theory to practice, by elucidat
ing the principles on which this system rests. It 
is the mode of tuition by the scholars themselves, 
which constitutes the system: and this plan of 
conducting the school is essentially requisite to 
the success of the Institution. Whenever this- 
scheme is followed, there is the Madras system,, 
and whenever a School is conducted indepen
dently of the agency of the Scholars, there 
another system is followed. But beside this 
system, there were isolated practices, which 
were also contrived at the Asylum, to facilitate 
and expedite labour in the art of teaching in its 
different elementary steps. Such are the prac
tices of alphabetical writing on sand, reading by 
syllables, spelling without, tedious and useless’ 
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repetitions, &c. But these form no-part of thtf. 
above system, and do not arrange themselves 
under the general law of tuition, which has been 
explained. These detached, subsidiary, and 
auxiliary practices, n.r.y go along with any other 
system, and be introduced into any school, con
ducted in the common, or any other mode.

They differ from the system, as art does from 
science. The system, consisting of a series of 
consecutive rules, linked together in the closest 
union, and depending on a common principle, 
assimilates itself to a science, however humble 
that science may be. The practices, which 
follow, on the other hand, can only be regarded 
as a collection of independent facts in the art of 
tuition, intended to abridge labour, hnd faci
litate progress, by certain alphabetical, syllabic, 
and other initiatory processes in reading, spellings 
and writing.

CHAP. II.

OF ALPHABETIC AND MONOSYLLABIC WRITING

OF THE PRINTED CHARACTERS AND DIGITSi- 

ON SAND.

IT will not be deemed a wide departure from 
my subject, if I preface this chapter with a recom
mendation to-Parents, who would wish to prevent 
their children from acquiring a vitiated pronun
ciation, and to enable them, soon and readily, to- 
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riod, to teach them the elementary sounds. This 
is an ancient practice, which may be revived with 
advantage at table, at play, &c. Begin with the 
letter A, repeating the lesson at intervals, till 
the child pronounces it distinctly and readily; 
and so with the other vowels, or perfect sounds, 
E, I, O, U; then the consonants, or imperfect 
sounds. It is obvious what a help this must be 
to the child, to articulate distinctly and speak 
early. And the names'and sounds of the letters 
being thus learnt beforehand, he will afterwards 
have only to learn the forms or characters cor
responding to these. Those Parents, who wish 
their children to learn French, or any other 
language, may also instruct them in the elemen
tary sounds peculiar to that language, at an 
early age, when the organs of speech are pliant, 
and readily formed to any mould.

In writing on sand, a tray or board (thirty-six 
inches by ten), with a ledge (of | an inch deep) 
on every side, may be prepared for a School A 
little dry sand is put into it, so that with a shake 
it will become level, and spread itself thinly 
over the bottom. The Teacher, who is some
times the boy who 1 st learned the alphabet 
himself, often an expert boy selected for the 
purpose, traces in the sand with his forefinger 
the letter A, of which there is a prototype before 
him. The Scholar retraces the impression again 
and again, the Teacher guiding his finger at first, 
if necessary; the sand is then smoothed with 
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a shake. Next the Scholar, looking at the 
letter before him, tries to copy it, and is as
sisted as before, and directed till he can do it 
with facility and precision. The prototype is 
then withdrawn, and the scholar must now copy 
it from memory. This first and very difficult 
task achieved, a pause or interval of rest or play 
is allowed, and as often as is requisite, to unbend 
the stretched bow, and to ensure uniform and 
uninterrupted attention while at work. These 
interludes become every day less and less neces
sary, as a habit of greater and greater application

' is superinduced.
In like manner the second letter, B, is taught. 

When he returns to A, and makes A and B till 
he can form both with readiness and exactness. 
Thus ends the first lesson, which, at an average 
of capacity and age, may require an hour or two 
hours. But I must warn those,' who have not 
teachers that have been taught in this way, 
much more if the’v have not the same rigid dis- 
cipline, for commanding the exertion of the 
Teacher and the attention of the Scholar, from 
expecting this result. The same observation the 
reader must apply throughout. It is in a School 

. as in an army, discipline is the first, second, and 
third essential. v

This done, the two next letters are taught in 
the same manner, which does not require the 
»ame length of time, as the great difficulty of 
forming an image of a letter in the mind’s eye, 
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and copying it, was conquered, in the first les
son. And thus the capital letters are taught 
two by two, till the alphabet is gone through in 
this manner, when the Scholar returns to his first 
letters, which by this time have escaped his me
mory, but are easily revived, and goes over his 
alphabet anew, at four letters to a lesson, and 
again at eight; and afterwards at sixteen ; last of 
all, the whole, till he is. perfectly master of his 
capital letters.

The same process is followed in regard to the 
small letters; particular attention is shewn to the 
letters b, d, p, and q, which the pupil is. taught 
to distinguish, by telling him that each is formed 
of an o, and a straight line; that the o in b and p 
is on the right, and d and q on the left-hand, or 
by such like device, which will readily occur to 
the earnest teacher. In like manner the double 
letters, monosyllables of two letters, the digits, 
and numbers are taught by writing them, on 
sand.4

The superiority, which writing on sand pos
sesses over every other mode, as an initiatory 
process, consists in its being performed with the 
simplest and most manageable instrument, the 
(fore) finger (of the right hand) which the child 
can guide more readily than' he can a piece of 
chalk, a pencil, or pen. The simplicity of this 
process, and its fitness for children of four years, 
at which age they were admitted into the Asylum, 
entitle it to the notice of all Schools in a similar 
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predicament. But with children further ad
vanced, slates and pencils may be used after the 
sand, as is done in various Schools in the Metro
polis, &c. To simplify the teaching of the alphabet 
the letters are sometimes, when found expedient 
for the Scholar, arranged according to the sim- 
plicity of their form, and not their alphabetic 
order.

The process of writing on sand gratifies the 
love of action and of imitation inherent in the 
young mind. As much as drawing commands 
the attention of children more than reading, so 
much does tracing letters obtain over barely 
reading them.

Instead of one pupil, our little teacher has 
often one or more on each hand, according to 
the number who may have entered the School at 
the same time.

I have been thus particular in regard to teach
ing every lesson perfectly, as you go along, and 
repeating it as often as is necessary, to leave a 
permanent impression, because it implies to prac
tical education in all its branches, in every lan
guage, art, and science.

In taking charge of the Sunday Schools on 
my arrival at Swanage, I found that the great 
bulk of the children could not be made to learn 
their catechism, and that comparatively few 
could repeat it distinctly. The reason was, they 
were taught the whole, as it were, at once. By 
restricting them to learn one question thoroughly, 
before they went to another, I have now the sa
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tisfaction of hearing the most part of them repeat 
their catechism distinctly/

« If it were generally known (experfo crede) I apeak from 
experience—if it were generally known how much good any in
dividual of capacity and influence can do in Sunday (and many 
ether) Schools, by merely directing the mode of teaching and in
quiring into its execution, it is reasonable to believe that the offi
ciating minister in every parish, where he has leisure from his 
more immediate duties, or, at his instance, some person duly 
qualified, would be induced to superintend the conduct of these 
seminaries. At Swatrage, though limited as to age, there were 
no less than 183 Sunday scholars belonging to the two Schools, 
boys and girls, present at the last examination and anniversary, 
which are held at the parsonage-house, or more titan one-eighth 
of the parish, of which the population is 1463.

Another very useful employment for the officiating minister, 
or, at his instance, the village Schoolmistress, or other person 
instructed by him, were to vaccinate the parishioners. In four 
years I have inoculated with vaccine matter 659 persons, men, 
women, and children, with the happiest result, and scarce any 
medicine has been administered, except sugar-plums and car?, 
way comfits, tp render children quiet under the lancet, and induce 
other children to submit to the operation.

An improvement was adopted in this parish, the winter 1804-5, 
in the administration of the poor-daws, which, however little 
eonnected, like the last paragraph, with my present subject, ex
cept in a common end, 1 cannot forbear mentioning, on account 
of its simplicity. A part, or the whole, of the extra allowance 
fnr.de for some time past to the poor, in consequence of the.high 
price of bread, has been given in potatoes, dealt out weekly at 
the wholesale price, in quantities suited to the families of tbe 
poor. Noaddition whatever is made to the parochial expenditure 
by this arrangement. And tbe poor, where the wholesale price 
of potatoes is at 8s. per sack, of 22 lib, or gd. per peck* of 141b. 
Wave mor® than 7jlb. of potatoes for lib. of bread, when tbe 
quartern loaf is at Is. 2d.; and have the means of purchasing, not 
only as much bread as they can now use, but also other neeessaries,- 
which was next to a moral impossibility, while their pay passed 

jo the first instance throngh the bands of bakers.

fnr.de
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By the same process, the addition and multi* 
plication tables are learnt, column by column, 
then two at a lesson, &c. I do not mention this 
division of labour and short stages, for any other 
reason, than because, however common in well* 
regulated Schools, it is seldom practised in the 
great run of inferior schools ; and it is the hinge 
on which many questions put to me, on this 
subject, have turned.

For further particulars see Part III.
■ In teaching the alphabet, the letters (for the 

prototype) both capital and small, may be printed 
on a card, or rather strong and coarse brown 
paper; and also the monosyllables of two letters, 
with the digits and numbers. Why the Horn
book of our ancestors is thrown aside, there can 
be but one reason, and this reason has^ in many 
ways, retarded and defeated education. The first 
card, or pasteboard, or book, put into the hands 
of children, should never go beyond the Alpha
bet, digits, and syllables of two letters; but of 
these, a division of two or more may be made, if 
chosen, for the sake of economy and brevity; but 
especially, that the scholar may see the stages of 
his journey, and mark his own progress; and still 
more, that no one of his books be ever parted 
with, till he be perfectly master of its contents, 
which will enable him to go through the next; 
with a precision and despatch, not otherwise 
attainable.
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I

CHAP. in.

«F (spelling as it is usually called, by 
WHICH I mean) PREVIOUS SPELLING ON 

BOOK.

THE next Book, put into the handsof the Scho
lar, should consist of all the syllables, which most 
usually occur in the English language, in regu
lated order, from simple to difficult. This book 
(yet to be furnished) must be short, and being 
well taught, the whole difficulty in teaching to 
read is surmounted; and the remaining stages are 
comparatively easy and pleasant. It should con
tain no reading, which the child can either 
comprehend, or readily learn by memory, or 
repeat by rote. While children are thought to 
be engaged in learning to read, they are often 
merely exercising their memories.

In perusing this book, the Scholar should spell 
the syllables on and off book thus, on book 
b-l-u-n-t, blunt; and off book, blunt, b-l-u-n-t. 
And here notice, that he must on no account ad
vance a single step further, till he can distinctly 
spell the monosyllables, both on and off book, in a 
Retrograde as well as progressive order, in which 
way every initiatory lesson should be taught.
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CHAP. IV.

bF SYLLABIC READINfc.

HAVING gone through the monosyllabic 
spelling book, as often as is requisite to spell 
readily on and off book every word in it; the scho
lar then goes through it again, reading these sin- 
gle syllables without previously spelling; thus, 
“ blunt”, continuing to spell them as before 
off book, a practicei which must be followed 
throughout; From this time forward, there is no 
more previous spelling, in which So much time 
is wasted; except, indeed, he happen to meet 
with a syllable which puzzles him, when he re
solves that syllable, and that only, into letters, 
by previous spelling, to help him to read it.

In reading monosyllables without previous 
Spelling, and afterwards spelling them off book; 
the scholar is made perfect; and then the toil of 
the teacher, and the difficulties of the scholar, 
in a great measure, cease: for what follows is 
no more'‘than practising what he has already 
learnt.

By teaching the scholar to spell off book 
' fevery word, as he goes along, with which he is 
iupposed unacquainted, he will learn not only to 
spell well and accurately, but also to read more 
distinctly, and far sooner, than when the same

D
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pains in spelling off book are not taken in the 
beginning. The attention paid to these elemen
tary and initiatory practices, will be amply re
paid by the facility and despatch, with which it 
will forward and crown the subsequent processes.

In spelling, each boy in rotation is asked to 
spell a word ; when he mistakes a letter, the boy, 
who corrects him, must only name the single 
letter, where the mistake was committed, when 
he takes his place; the same boy (the first) goes 
•n spelling the rest of the word, subject to the 
same correction as before, from the boys below 
him ; and he must spell his word over and over 
again, if necessary, till he make no mistake: 
then all, who have risen above him, have each 
his own word in order, so that, in one round, as 
many words will be spelt, as there are scholars 
in the class, each spelling his own word. In the 
same way in the spelling book, each boy in a 
class reads a word by rotation, subject to the 
same correction, and taking of place, by the 
boys below; and when they have advanced fur
ther, they read by lines or sentences. How 
simple and unnecessary do such minute d:.'ections 
appear to those acquainted with these practices ?. 
and how little do they imagine that many will 
still be puzzled in executing them?

In executing these directions and every other 
regarding the School, it is of the greatest be
nefit to teach every scholar, whenever an error 
is committed, as to the rule of the School, in 
the spelling or reading of the classes, &c. at 
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once, what the rule is, and never to quit that 
object, nor any such, till it be well understood 
by all the Class, This will often cost some 
pains at the time, but the labour so bestowed 
tells ever after. The usual practice of Masters 
telling the Scholars at once, when they mistake 
or hesitate, and giving instructions without stop
ping to ascertain whether the instructions be 
attended to or comprehended, is the source of 
much retardation. Let not any thing, which 
can be taught at once, be put off to a future 
lesson, (except for repetition or revisal,' which 
after the most perfect instruction for the first 
time will still be necessary) but let it be made 
easy and familiar before you quit it, whatever 
time it may require. The Teachers and Assist
ants enable you to do this, at no expense of 
trouble to yourself; and the benefit is incalcu
lable.

The next spelling book, put into the hands of 
children, may be Mrs. Trimmer’s Charity-school 
Spelling Book, part 1st, to practise what has 
been learnt.

The scholar having before learnt to read or spell 
any monosyllable readily and off hand, observe 
how easy and simple his future progress is ren
dered to him. When he begins to read words of 
more than one syllable, he continues to read one 
syl-la-ble—af-ter—a-no-tber,’ in which he finds 
no difficulty, as he has already learnt to read single 
syllables. The only difference, between his 

• reading now and in monosyllables, is, that he is 
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taught to pause somewhat longer at the end of a 
word, than between the syllables of which the 
word is composed.

Thus—he—pro-ceeds--through—Mis-tress— 
Trim-mer’s—spel-ling—book—part—se-cond— 
and—is—ne-ver—al-low-ed——to—pro-nounce— 
two—syl-la-bles—to-ge-ther—till—he—can— 
thus—read—syl-la-ble—— by—syl-la-ble—and 
spell every word distinctly.

When rigid economy is necessary, as at the 
common run of schools, where the poof are 
tanght, the Madras system enables the ingeni
ons Schoolmaster, by means of his little Teach
ers, to practise, various savings in books, paper, 
pens and ink. These may be left to the dis
cretion of the Visitors, who will determine by 
the state of their funds. Little tracts, such as 
Mrs. Trimmer’s Charity-school Spelling Book, 
part 1st, and the child’s first book, part 1st and 
2d, may be introduced into any school. If pur
chased for them by a member of the society for 
promoting Christian knowledge, they will in all 
cost about Id. for each child, and adding Mrs. 
Trimmer’s second part 3d, morej and being well 
read a great progress is made.

The object of all tuition is to simplify. What 
else was the invention of an alphabet, if I may 
call it by this name, of syllables, which is said 
to have preceded the alphabet of letters? And 
what else is the invention of the alphabet of let
ters ? Yet in the common mode of teaching we 
begin to read words before we can read syllable^ 
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and syllables before we know our letters, defeat
ing,. iu a great measure, the facilities, which these 
improvements afford. The Chinese have no al
phabet, and their language is said to consist of 
70,000 written characters. With them it is the 
labour of the life of man to learn to read. In 
some African and Eastern Countries, there is 
said to exist an alphabet of syllables, which, com
pared with the Chinese language, where there is 
a specific sign for every word, or rather for every 
object or idea, greatly abbreviates the number ' 
of written characters, and abridges the task of 
reading. But the last improvement reduces 
these signs into a far narrower compass by an 
alphabet of letters.

The history of these improvements naturally 
points out to us our process in teaching to read. 
Let us avail ourselves of these invaluable disco
veries in their full extent, by teaching every 
letter perfectly in the first instance, then each 
syllable perfectly. The facility, which this gives 
to teaching, is beyond the belief of those, who 
never tried it and experienced its effect. For how 
many fewer letters are there than syllables? And 
how many fewer syllables than words ? And how 
much easier is it to read a syllable than a word ? 
Suppose we have no more than the letters to 
learn, and we could read; how soon were it ac- 
complished ? Now in this way we have only syl
lables to learn: the rest, the reading of a word 
at once," &c. always follows of its own accord, 
and often in despite of your efforts t<j prevent 
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it Be-sides—the—ve-ry—act—of—read-ing-^- 
thus—may—be—con-si-der-ed—as— in—some 
m ea-sure—the—ac t- u-al—prac-tice—of — spel
ling.

The difference of teaching to read by syllables 
instead of words, may be illustrated by the dif
ference between 'teaching numeration in the 
common way, and dividing the numbers into 
periods and half periods. In the one way 
how tedious and difficult the process, and 
how few, taught in this way, can read a num
ber consisting of twenty or thirty places! In 
the other way how easy is the process, where 
you have only to teach the Scholar to read a 
number of three places, or one syllable, if I 
may so speak, of numeration ; the rest is merely 
repetition of this single syllable, with the thou
sands of the half periods, and the characteris
tics of the periods, which being a regular series 
is readily acquired. In this way, the Scholar can 
in a few minutes be taught to read any number, 
however long, which otherwise is scarce ever 
learnt through life: and yet, whether through 
obstinacy, inveterate custom, or ignorance, how 
many more are still taught in the one way ra
ther than the other. Let those, who read this, 
and have never learnt to divide a sum in nu
meration and notation, look into any book of 
arithmetic, where this is taught, or ask the in- 
Kruction of a friend, and they will perceive the 
difference between one mode of teaching and 
another; and comprehend how it must have 
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fared throughout all the branches of educa
tion,

Having gone through his spelling book in 
this manner, he is now, for the first time, allowed 
to read lessons in it, word by word, which indeed 
he has already learnt insensibly. He next be
gins his psalter, which he reads word by word : 
and now again let it be observed, that he is, on 
no account, allowed to join two words together, 
but is made to pause at the end of each word, as 
if there was a comma, thus, “ Blessed—is—the 
man —that —hath—not — walked — in—the — 
counsel—of—the—ungodly,” &c.

The advantage is manifest; for the moment 
you allow the scholar, he will put the syllables 
together and pronounce the word at once; to 
which, indeed, every learner is of himself dis
posed. The only difficulty is, to teach them to 
read syllables by themselves, and words by them
selves, and not a whole sentence at once, as many 
boys, who have come to this school after some 
progress at other schools, do. And in this case, 
they make continual blunders, not only in tho 
beginning and middle, and especially the termi
nation, of words; but also constantly mistaking 
one word for another, leaving out and intro
ducing words at random. It is on this account 
that the scholar is not allowed, for some time 
after he reads a word at once, to join two words 
together, as in the usual mode of speaking and 
reading, but is directed to pause awhile at the 
end of every word; and as before, when reading 



40

by syllables, if at a loss, he resolved the syllable 
into letters; so now, if he be puzzled with a word, 
he resolves that word, but that word only, into 
syllables, thus, “ com-men-da-ble.”

When the scholar has learned, which is soon 
done, to read distinctly in this manner, he is at 
last permitted to read leisurely in the usual 
mode: an<j this, which he was ever ready to do 
without leave, costs no trouble, but is done with
out instruction: only he must now more parti
cularly attend to his stops, which he before 
learned in the child’s book, Part II.

CHAP. V.
OF UNREITERATED SPELLING.

AT the end of every lesson read, each Class is 
required to spell off book every word with which 
they can be supposed not familiar. But this is not 
done in the common tedious mode, calculated to 
waste the time of both Master and Scholar. Not 
thus, m-i-s—mis,—r-e—re—misre,—p-r-e—pre, 
misrepre,—s-e-n—sen, —misrepresen,—t-a—ta, 
misrepresenta,—t-i—ti,—misrepresentati,—o-fo, 
on,—misrepresentation; but briefly thus, m-i-s, 
r-e—p-r-e—s-e-n—t>a—t-i—o-n; here are 102 
letters repeated instead of 17, or 6 for 1. 
And how many such devices are there to waste 
our time, not only unprofitably, but prejudicially, 
in school. Yet with those wedded to their early 
custom, this and every similar practice will find 



41

not only apologists, but advocates. They will 
speak of the facility it affords the Scholar in 
spelling a long word, and the habit derived from 
it, &c. I answer once for all to such objections, 
that no plea can be urged in its favour, but must 
recoil upon the mode in which the Scholar has 
been taught. It can only be owing to his imper
fect progress that he can require such stepping- 
stones. These aids, if they be aids, can never be 
necessary to the Scholar, who has been taught to 
spell every word perfectly as he goes along. 
Notice, that by. spelling I always mean spelling 
off book. Notice also, that by requiring the 
Scholar to spell every word, he learns much 
sooner, and far more effectually to read, than in 
the common careless and hasty mode, by which, 
if he should go over twice the ground at first 
setting out, it is in a wrong road, which he must 
either retrace, or wander far wide of his object in 
a by-path, which grows every day more and more 
intricate, and more and more fatiguing; while 
the traveller, on the high road, finds comfortable 
stages to refresh and recruit; gains fresh strength 
every day,, and advances with redoubled speed to 
the end of his journey.

CHAP. VI.
OF WRITING.

THE management of the pen is of itself at
tended with no small difficulty, which should not 
be increased to the Pupil, by his having at the
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*ame time the form of the letters to learn. On 
this account he is now taught to trace the writ
ten, as before the printed, characters in sand. 
When he takes the pen into his hand, new atten
tions must be paid. Every Scholar is made, at 
the first, to rule his own paper; and this he is at 
once taught to do as well as any Master. No 
Teacher, or other person, is ever allowed, at any 
time, or under any pretext, to write a single let
ter in the Scholar’s copy, or cyphering, or other 
book, but himself. And, as soon as can be, he 
must make his own pen, and do every thing for 
himself, with the direction only of a teacher. 
The difficulty of preventing masters, who have 
had all these things done for them at school, 
from doing them themselves, instead of teaching 
their pupils to do them, is wonderful to me, when 
I reflect upon it after the event. A detail of the 
obstacles, which were experienced from this 
quarter, to every step of the progress in improve
ment of this School, would display the most use
ful lessons of the baleful effects of that prejudice 
and custom, the universal law of this country, 
which will not allow a man to attempt any thing 
but what has been done before by his fore
fathers

11 At the establishment of the School there were appointed a 
Schoolmaster and two Ushers. At this time I found every thing 
wanting which properly constitutes a school, except exemplary 
manners, and a great degree of external decency and inoffensive 
qualities in the teachers. The boys were not arranged into classes) 
or, if any of them were, it wa$ told to me that they could not be
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Each boy writes in the first page of his copy, 
or other book, ruled for that purpose, from a large 
to a small hand, a line of each; when the Teacher, 
on comparing this specimen with his former book, 
singles out that hand which it is fittest the Scholar 
should write. The boy then copies, in the next 
page, an example of that hand in these words; 
“ This hand I am to keep to in writing through-^ 
out this book; and should I deviate from this 
rule wilfully and through carelessness, I am to 
be brought to punishment according to the regu
lations of this School.” And in the books of 
cyphering this sample page contains the signs in 
arithmetic, examples of their application, and the 
manner in which fractional numbers are ex
pressed : so that the learner may never be at a 
loss for the pattern by which he is to go.

taught to take their places in the Classes, nor the beginnings and 
endings of their daily lessons; and that they would often done 
more than say one lesson a day, and sometimes only in two of 
three days. I desired one of thp Ushers to shew me the Class 
which he thought could be taught none of those things as I 
directed. And as I found their habits of education and of think
ing were altogether those of the country, I told him I would con
vince him that what I required could be done with facility. That 
though there would be some difficulty in the first attempt, yet I 
would engage to do with these boys, in one hour, what I bad 
required of him in one day. Accordingly I desired him to attend 
me with them in my room; and, placing my watch on the table, 
finished in one hour the task I had prescribed of five lessons for 
one day; and taught them, at the same time, what I had been 
(old was impossible, to take their places in order iu the Class.

i
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Such are the chief practices, in the art of 
tuition, recorded on the books of the Asylum, 
as differing from the usual mode of teaching; 
and which will be found greatly useful, by the 
economy of time and trouble, in every school 
or family, wheqg they are adopted and duly 
executed.

C H A P. VII.

GENERAL REMARKS ON THE SCHEME AND

PRACTICES, 
z

TO enter into the spirit of the Institutes now 
before the reader, so as to comprehend what was 
actually achieved by this experiment, and what 
is left undone; where the experimentalist may 
rest satisfied with his text-book, and when he 
may go in quest of new devices and improve
ments, it is necessary to mark the character of 
the practices, which have been now detailed, as 
differing from that of the system before ex
plained.

The System, with its concatenation of Occa
sional Usher and Sub-Usber, its Teachers and 
Assistants, Tutors and Pupils, Registers of daily 
Tasks, Black-book, and Jury of Peers—being a 
series of consecutive regulations, linked together 
in the closest union, and forming a digested 
theory, composed of laws derived from observa
tion, confirmed by experience, and founded oq 
acknowledged principles of humanity, I regard 
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as completed in all its parts, and requiring no 
addition. In framing the Scheme, it was studied 
that no interstices should be left to be filled up, 
no deficiency to be discovered in its apparatus, 
but that there should rather be a redundancy of 
performers, and that the chain should have some
times double links, where single links may suffice. 
Such may be thought the Teacher and Assistant 
to each Class. It is safest, however, to retain 
both till the School is organized, if not evidently 
unnecessary, for both are generally more pro
fitably employed (during the period it is proper 
to retain them in these posts) than they would 
be in the ranks of their appropriate Classes. It 
is time enough to lop off redundancies when the 
school is reduced to perfect order, and all goes 
on smoothly and pleasantly. In a word, in the 
Scheme of the Asylum will be,found all that is 
requisite, under every circumstance, for conduct
ing a school through the agency of the scholars 
themselves; and it will only be necessary to drop 
such performers as, from the state of the School, 
are no longer wanting; of which an example 
will be seen in the diagram of the Asylum, 
Part III.

With the practices it is quite otherwise. These 
I consider as incomplete, and admitting of much 
addition. These, combined only as leading to a 
common end, facility, precision, and despatch, 
have no chain of union among themselves, no 
guide in one process to conduct to another, no 
general law for discovering .where a chasm is 
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left. Indeed, where this system is adopted irt 
the schools for the lower orders of youth, on the 
large scale for which it is particularly fitted, and 
the saving of expense becomes an important ob
ject, other practices (though of inferior import
ance) may be pointed out, for the sole purpose of 
economy. In various seminaries this has already- 
been done. But these do not fall within my no
tice, who confine my details of facts to those of 
the Asylum, and only further propose, when this 
is done, briefly to point out to what the system 
may lead in this country. The practices differ 
also from the system, that in them there will be 
found no redundancy, nothing which can without 
prejudice be omitted.

I only add, that though the system of the 
Asylum may be considered as appropriate to 
schools for the lower orders of youth, it must be 
allowed that the practices apply equally to schools 
of every description. But it is not on these,— 
the practices,—or any such, however important in 
themselves, that the charm, which this system 
is found to possess, depends. It depends on the 
scheme of tuition by the scholars themselves. 
Wherever this general principle is adopted, me
thodised, and duly (for all turns on this point) 
executed, there is the system of the Asylum, 
whether they write in sand, spell without reitera
tion, read by syllables, &c. as directed in the 
subsidiary practices of that School, or whatever 
other improvements are resorted to in preference. 
Wherever this Tuition by Scholars does not take 
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place, there is not the system of the Asylum, 
though all the subsidiary practices of that School 
be adopted. In every instance, it is by this 
system, the Tuition by the Scholars themselves, 
that the success and economy of which it boasts 
are to be attained: and wherever this system 
is not adopted, let the processes be what they 
may, the same success and economy cannot,, in 
a large seminary, be attained.

PART III.
EXTRACTS OF

AN EXPERIMENT IN EDUCATION, 
MADE AT THE MALE ASYLUM, MADRAS.

Suggesting a System by which a School 01 Family may teach iuelf under the 
Superintendence of the Matter or Parent,

Dedicated to the Honourable the Chairman, the Deputy Chairman, 
and the Directors, of the East India Company; the President 
in Council of Fort St. George j and to the Directors of the 
Male Asylum at Madras.

CHAP. I.
EXTRACTS OF REPORT OF MALE ASYLUM, 

DATED 28 JUNE, 1796', SENT BY THE GOVERN

MENT OF MADRAS TO THE HONOURABLE DI
RECTORS OF THE EAST INDIA COMPANY, AND 
TO THE GOVERNMENTS OF BENGAL AND 
BOMBAY.

In compliance with the direction of the com
mittee nominated to take into consideration the 
remarks I took the liberty to offer in regard to 
the revision of the. code of regulations for the
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Male Asylum, I have the honour to submit td 
your lordship, the vice-presidents, and directors, 
a short recital of the mode of teaching practised 
at this school. In following the instructions of 
the committee, it is my wish to recount, in the 
plainest terms, the economy of this school, that 
the scheme of education, which has frequently 
been honoured with your approbation, may be so 
marked out, as to enable you, in future, to make 
such use of it as may be thought most conducive 
to the well-being of this institution. — — —- 
— It will be noticed, that the most part, if not 
the whole, of the plan of this school is gradually 
developed in the several reports entered on your 
minutes, which I have had the honour to make 
to this society. In these are to be seen the 
origin and progress of those measures which, as 
often as they have been found to succeed on a 
fair and full trial, have been adopted, and are 
incorporated into the system, which has some 
time been established. In these is recorded the 
manner in which it has been attempted to ‘lay a 
solid foundation for this fabric, to establish such 
a work as may deserve tq be permanent, and to 
give it that form and consistency, which time 
and experience can alone produce for any human 
institution; and which, when attained, can only 
be secured by wise precautions, and Salutary 
checks.’ In these are to be traced ‘the gradual 
and secure steps’ by which this object has been 
prosecuted, ‘ according to the capacity, ability, 
and disposition,* of the Masters or Ushers, and
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according to the assistance I could derive from 
the scholars acting as teachers*.’.----------- *■ —

On the establishment of the military Male Asy-* 
lum in the year. 17*9, I entered upon the su
perintendence of that institution. To be mor® 
particular!}' useful in my station, than I could 
otherwise be, was my motive for engaging in thia 
arduous task.

Upon men advanced in years, and confirmed 
in their habits nf thinking and of living, it is al
ways difficulty to make any great impression, so 
as to produce a change, or work a reformation; 
and perhaps this difficulty is increased in foreign 
parts. But in the instruction of youth, the case 

i is far otherwise. Here is a field for a clergy
man to animate his exertion, and encourage his 
diligence. Here his success is certain, and will 
bear proportion to the ability he shall discover, • 

.the labour he shall bestow, and the means he 
shall employ. It is by instilling principles of 
religion and morality iuto the minds of the 
youag, that he can best accomplish the ends of 
his ministry. It is by forming them to habits of • 
diligence; industry, veracity, and honesty, and 
by instructing them ia useful knowledge, that 
be can best promote their individual interest, 
and serve the state to which they belong; two 
purposes which cannot, in sound policy, or even 
in reality, exist apart.

* Report, lit January, 1705.
£ ’
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i It has lorig been said, that the half-cast chil
dren of this country shew an evident inferiority 
in the talents of the head, the qualities of the 
mind, and the virtues of the heart. I will not 
enter into the question, How far government, 
or climate, and perhaps complexion, as connected 
with climate, influence the character of the 
human race ?_ Whatever may be the opinion 
on these heads, I believe that the effect of edu
cation will not be denied. All, however, will 
not allow the same influence to this cause, which 
those do, who have had frequent occasion to wit
ness its effects in different situations. I think I 
see, in the very first maxims, which the mothers 
of these children instil into their infant minds, 
the source of every corrupt practice, and an in
fallible mode of forming a degenerate racef. To 
rescue these boys from this condition, if pos-

r * The school bids fair to present to me the sole reward I 
have sought of all my labours with my young pupils, by giving 
to sotiety an annual crop of good and useful subjects, many of 
them rescued from the lowest state of depravity and wretched
ness. If the spigt I have tried to-infuse into the minds of our 
youths do not evaporate, I despair not,Of proving, to the obser
vant spectator, that it is the perversion of every right principle 
of education, which has hitherto, more than any other caufe, 
stampt the characters of the half-cast children. Suppose only 
deceit and triek, taught by the parent, who has generally the 
charge of the infant mind, as well by example as by precept, 
and you will readily imagine the consequence. Tq correct thia 
radical error will ever be the most difficult part of my task; and 
it is therefore I have bent my utmost endeavours to root out this 
perversity.’• Extract of letter, LSth Jr.nfc 1704, to George Demp. 
iter, Esq. M. P. of Dunichen.

I
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bible, wefe an object worthy of "the utmost am 
bition. The difficulties, which presented them- 
-selves to my mind, were sufficient to stimulate 
the utmost exertion. The prejudices, enter
tained on this subject, were not the least; and 

•.still more the chance, that many of those youths, 
■when reclaimed or trained in good habits, would 
again fall into such company, as would corrupt 
the best morals, and keep up the notion, that 
the fault lay in the nature of the children, rather 
than the condition in which they were placed. 
Under all these circumstances, however, the ex
pectation I entertained of success seemed to me 
to deserve the sacrifice, and to warrant the at
tempt I was willing to make, by way of experi
ment: for I did not, at the outset, foresee that I 
should bring myself to devote so many of my 
years to this work.

The history of the school of the Male Asylum, 
from its first establishment, is a detail of diffi
culties. Among the teachers every thing was 
to be learnt relative to the conduct of a school. 
The boys were, in general, stubborn, perverse, 
and obstinate; much given to lying, and ad
dicted to trick and duplicity. And those, who 
Were somewhat advanced in age, or had made 
aby progress in reading or writing, were, for the 
tytost part, trained in customs and habits incom
patible with method and order. Among these, 
however, there were happily several, who were 
industrious and attentive in a high degree; and 
would have taught themselves writing and arith- 
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tnette at toy school, at which they had hcppdded 
to be placed.

I soon found that, if ever the school was to 
be brought into good order, taught according to 
that method and system, which is essential to 
every public institution, it must be done either 
by instructing Ushers in the economy of such,a 
seminary, or by youths from among the pupils, 
trained for the purpose. For a long time, I kept 
both of these objects in .view; but was in thfe 
end compelled., after the most painful efforts of 
-perseverance, to abandon entirely the former*, 
and adhere solely to the latter. I found it diffi
cult beyond measure to new model the minds‘of 
men of full years; and that whenever an Ushet 
iras instructed so far as to qualify him fdr dfai 
charging the office of a teacher of this school* 
I had formed a man, who could earn a much 
higher salary than was allowed at this charity, 
and on far easier terms. My success, on the 
other band, in training my young pupils in- ha-

» It is a more difficult task to train Ushers—men grown up 
in different habits, and drawn from occupations widely different* 
to that knowledge, order, method, and inflexible but mild dis
cipline, essential to the right conduct and just improvement of 
(heir pupils. And it is not less difficult to inspire them with that 
ponstnnt and earnest attention to the conductand behaviour^tbej 
boys, which is necessary to wean their infant minds from the per* 
tiicious-maxims and habits of their earliest youth, and the conta
gion of evil example; and to inculcate upon them, at every turn, 
as occasion offers, the value of truth, rectitude, honesty,'mora
lity, and religion, both as affording them the best chance of awn- 
cess in this life, and ensuring the certainty of hayuncM .ift; pm, 
future state. Report, 1st Jan. J 79s. - ;
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exceeded my expectation ;■ and every step of myr 
progress has confirmed and rivetted in my mind 
tiie superiority of this new mode of conducting 
a school, through the medium of the scholarr 
themselves. ... >

One of my first essays, for I thought nothing 
beneath my attention, that was to promote the 
■welfare of the rising generation, and perhaps 
establish a seminary of public utility for ages to 
come, was to instruct beginners in the alphabet. 
I had, at first sight of a Malabar school, adopted 
the idea of teaching the letters in sand h spread 
over a board or bench before the scholars, as is 
always done on the ground in the schools of the 
natives of this country ; a practice which, by the 
bye, will elucidate a passage1 in holy writ better 
than some commentators have done. But till I 
Rad trained boys, whose minds I could command, 
and who only knew to do as they were bidden, 
and were not disposed to dispute or evade the 
orders given them, I could not fully establish this 
simple improvement, which has since recom
mended itself to every person who has seen it. 
The same obstacles I found in every attempt I 
made to give the shape and form of method to 
this school, to adopt such practices as werotsta- 
blished in the best regulated seminaries, or to

: b See p. 25.
1 '• Jesus stooped down, and with his finger wrote on the 

ground.” John viii. &. 'Wee see here every day customs Mid 
psacfices iMastrative of the Scripture*.
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introduce, as I went along, such as appeared ta 
me improvements in the usual mode of instruct 
tion. x •

The advantages of teaching the alphabet, by 
writing the letters with the linger in sand, are 
many. It engages and amuses the mind, and so. 
commands the attention, that it greatly facili
tates the toil both of the mastey and scholar. It 
is also a far more effectual .way thqq that usually 
practised, as it prevents all learning by rote, and 
gives, at the instant and in the first operation, a 
distinct and accurate idea of the form of each 
letter, yvhich, in another way, is often not ac? 
quired after a long perioc|, and after considerable 
progress in reading, as may be seen in those who* 
write letters turned the wrong way, and other 
instances familiar to every onp. It likewise 
enables them, at the very outset, to distinguish 
the letters qf a similar cast] such as b, d, p? and q, 
the difficulty of which is known to almost every 
person who has taught oy learnt the alphabet as 
it is commonly taught and learnt. While it thus 
removes every obstacle, which at first puzzles a 
beginner, and interrupts his progress^, it at thfe 
same time forms his best preparation for tbe euT 
suing branch of his education—writing,— ------ -

’ } Experience has evinced here tbe success of these measures, 
and I am persuaded the experiment will never fail, when it is 
fairly made, apd yjtfc afteption to circumstances. But I an) 
often tojd it will not be believed that children are taught as is . 
done at this school, and make a progress so far beyond wbat is
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—[Here follows a description of the aafioui prac
tices of the School, $£. $c. fyc.; now digested and 
detailed in the preceding parts of this analysis.'} — ■—

— So much for the first minutiae, which I have 
xletaijed as a specimen. Were I to pursue this sub
ject through all its stages, I should fill a volume.—-

.—In'all this, there is nothing but what is simple, 
easy, and beautiful. The teacher of every class, 
and his assistant, are answerable that in the per
formance of the daily tasks one single, invari
able rule be observed; and it is rendered familiar 
by daily practice to every boy in the school, who 
is made sensible of its utility and advantage.

usual in the same time. When one of our roasters had bis son 
entered last year into this school, be came,-after a while, and told 
me, that the bny could not learn his alphabet in the manner prac
tised in the school, and he would be obliged to'me to allow his 
son to be taught after the common mode. Myreply was, I have 
long seen that all the boys educated here learn their alphabet far 
sooner and better in this way ; but I know that ypur son,.and 
most men's bwu sons, cannot be taught like pthpr children; go 
and give your own directions as to his education, only let there 
be no interference with the other boys. In qbout a fortnight he 
came to me again, and requested I would allow the boy to bp 
taught as the other boys, and along with them. My answer was, 
Do as you please with ypur sou, only let there be no intc rference 
with the other scholars. It was all I wanted, that he should 
prove, by experiment, that no other mode, which he could try, 
was so aasy, so pleasing, or so successful, either for the sc^pl^r or 
the teacher. I am particular in these points, because I am eftrn 
told, by those who visit this school, that they believed it impossi
ble to teach children to read and write as these do in the course 
of twelve months; and that iy will not he believed if reported jn 
Europe.
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The nice senSiblity among the teachers,'when 
the least error is detected, is astonishing, and 
almost' always supersedes the necessity of pu
nishment.

The school is thus rendered a scene of amuse
ment to the scholar, and a spectacle of delight 
to the beholder; from which 1 feel it will be dif
ficult for me to wean my mind. And such is the 
effect, that, in a late report I had from one of . 
the masters, it was said that the boys were now 
all of them so familiar with, and so instructed in, 
the system, and felt it so well calculated to pro
mote their welfare, to advance their learning, 
and to preclude punishment, that they did not 
require looking after, as they of themselves ha
bitually performed their daily tasks. But this 
must be received with a grain of allowance, as I 
have ever observed, that the smallest inatten
tion to the preservation of any part of the sys
tem occasions a proportional falling off.

The system of the school may be seen in the 
diagram in the next page.

—Some of the facts, to which a reference was 
made above, are as follow:

William Smith, a youth of seventeen years of 
age, attended the embassy to Tippoo Sultaun, 
when the hostage princes were restored, and 
went through a course of experiments1' in natural 
philosophy in the presence of the Sultaun; and 
was detained nineteen days by the Sultaun, after

k See Appendix.
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the embassy had taken leave, to instruct' two of 
lijs ar? begs (lords rof the requests) in the use of 
an extensive and elegant philosophical and ma
thematical apparatus, presented to him by the 
government of Madras.

Boys of twelve years of age have been in
structed in .arithmetic vulgar and decimal, book
keeping, grammar, geography, geometry, men
suration, navigation, and astronomy.

Several boys of twelve years of age, and oply 
two years in the school, have learnt arithmetic, as 
far as vulgar fractions, grammar, and geography.

Boys of nine years of. age, and only twcy 
years in school, have learnt grammar and geo
graphy.

Charles Hancock, a boy of fourteen years and ’ 
one month,, has assisted in teaching the first class, 
with diligence and success, for a year.

Stevens, a boy x>f fourteen, years and three 
months, has, for the same time, taught the second 
class qftwenty-eight boys, who are instructed in 
geography, grammar, and arithmetic as far as 
vulgar fractions, with great ability and success. 
This youth has the sole charge of this class, with 
the.assistance only of the boys of the first class, 
who each in rotation act under him for a day.

Friskin, of twelve years and eight months, 
with his assistants of seven, eight, nine, and 
eleven years, of age, has taught boys of four, 
five, and six years, to read the Spectator dis
tinctly, apd spell every word accurately as they 
go ahigj who were only initiated into the mys-
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Series of their A, B, C, eight months before, and 
Have read the Child’s First and Second Books 
twice ov£r, and gone through two spelling books, 
the Psalter, a great part of the Old Testament, 
and all the New; and who can make numbers 
with their fingers in the sand to one thousand; 
and who have learnt hymns, stops and marks, ca
techism, tables in arithmetic, and to write.

This boy has been employed in teaching the 
lower classes for two years; and his department 
in the school was first brought to that form, 
which I had set my mind upon; and has ever 
since been uniformly conducted with great at
tention and effect. -

Many of the boys write an excellent hand, 
and all of them learn to write well. Their books 
are all fair; and some of the boys copy charts, &c. 
wonderfully fpr their age, and make globes for 
themselves, by which they teach one another the 
fjrst principles of geography and astronomy..
. There i? spaj-ce a boy, unless retained as a. 
teacher, poy left op the foundation of this school, 
more than twely.e years of age. There is a con
stant demand for hoys grown up to a just age 
and size for apprentices, and a choice of masters 
and of employment for such boys.

Out of the complement, to which this school 
was heretofore restricted, of an hundred boys on 
the foundation, there have already beep bound 
out no less than seventy fopr boys, who, at an 
average, weip each of them |ess than twelve 
years of age when bound out, and had been each, 
on an average,(less than four years in school.



Every person has observed how much tirhe 
■ usually trifled away by children in school ; and1 

no one will doubt of the advantage Which would- 
be gained by preventing this unprofitable waste’ 
of time; nor would any one but wish that his; 
son should be instructed in such a manner as 
would employ all, or the greatest part, of the- 
time he spends in school usefully, provided thi&: 
can be done, and thd school not rendered more 
irksome to the scholar. All this I have had in 
view, and had formed' a resolution, notwith-: 
Standing my ill health, not’lightly to quit this 
charge, until I had made every effort, within 
the compass of my abilities, to accomplish these 
points.

So many teachers, each having only the tu
ition of such a number of boys, as he can at once 
have under his eye, and within his reach, com-/ 
mand a constant and perpetual attention on the 
part of the scholar. In most schools, the want- 
of this perpetual agency, on the part of the mas
ter, is attempted to be supplied by a system of 
terror. But the fear of punishment has neither 
so constant nor so certain an operation; and the 
one mode is as far superior to the other, as the 
prevention of delinquency is preferable to the 
punishment of delinquents. Beside, the master, 
who has a number of classes under his sole charge, 
cannot always distinguish between the deficiency, 
Which arises from want of capacity and memory, 
and that which is owing to idleness and inatten
tion ; though the latter of these only should be



treated with asperity. The business of out Littl> 
-teachers (and they, perform it to admiration) is 
4>ot to correct> but to prevent faults; not to de
ter from, ill behaviour by the fear of punishment^ 
but, by preventing ill behaviour, to preclude the 
lise of punishment. .
• The utmost benefit arises from the consider
ation, that the teachers being so young have no 
oneans of influence, by which they can deter or 
(prevent those over them, or their schoolfellows, 
from noting and remarking their omissions or 
■commissions of every kind. A single master, 
when employed as a teacher, by neglecting his 
duty, interrupts the whole school in succession, 
and often throws the scholars back as they pass 
through his hands. And as the masters cannot 
so readily be brought to interfere with the tasks 
of one another, or to put one another right: so, 
amongst them, jealousies continually arise, and 
they often connive at the neglects of each other. 
Besides, an indifferent .usher often remains an 
incumbrance upon the school, whom you cannot 
readily get rid of, and still less readily fill up 
his place, when he has left you. But amongst 
pur pupils, there is no hesitation in degrading a 
teacher, who fails in any of the tasks required of 
him, and making trial of another, till, by repeat
ing the experiment, you find such as will best 
suit your purpose. After this manner the school 
teaches itself;1 and, as matters now stand, the

.. 1 “ It will scarcely be believed how much attention, diligence, 
and uorforn) parscverance, these youths (die teacher?) display, 



schoolmaster alone is essentially hecefesarjr at this 
school. He has the Charge of the daily disburse
ments and monthly expenses under the treasurer, 
and is to attend tbe school; and to maintain the 
rigid observance of all its rilles.

Tiie great advantage of the system is, that 
you have a teacher and an assistant for every, 
class, who have not yet begun their career of* 
pleasure, ambition, or interest; who have nd' - 
other occupation, no other pursuit, nothing to 
employ their minds, but this single object. Add 
to this, that your ascendency and dominion over 
the young mind is complete, and easily main
tained;-that these children can only do what is 
assigned them to do, and succeed the better in 
teaching- others, because they'themselves know 
no more than what is level to the capacities of 
their pupils, and therefore lose no time in teach
ing what is beyond the'comprehension of their 
scholars, which is often no small impediment and 
liinderance of education. Beside all this, every

and how much readier, easier, and greater, tbe progress of tbe 
scholars is under the mode of tuition which they follow, and with 
which alone they are acquainted, than under the'delays and loss 
of time incident to the common modes of conducting the schools, 
which I have had occasion to see. The motives, which operate 
upon them, arc more pqwcrfdl than those you can employ with 
grown men. In boys, tbe slightest inattention is immediately de. 

, tccted, and corrected as soon as detected. An order, once given, 
is carried into effect, without hesitation and without difficulty. 
The countenance of a superior, the slightest rewards, and tbe fear 
of punishment, for punishment is seldom necessary, have a per
petual and instantaneous effect." Report, 1st Jan. 1796.



class is paired off"* into tutors and pupils; so that 
a boy has always an instructor at his elbow, who 
is, in the first instance, answerable for his progress, 
then the assistant, then the teacher, then the sub
usher or usher, then the schoolmaster, and last of 
all the superintendent, whose scrutinising eye must 
pervade the whole system, whose active mind must 
give it energy, and whose unbiassed judgment 
must maintain the general order and harmony,,

The rule of the school is (for such is our 
language), that no boy can do any thing right 
the first time; butthat he must learn, when he 
first sets about it, by means of his teacher, so as 
to be able to do it himself ever after.

When the generality of these teachers and 
assistants have spent a year in that character, 
they return to their place in the school. Their 
progress next year is beyond what it would have 
been, had they not taught themselves, when they 
taught others. ■ '

By these means, a few good boys, selected for 
the purpose, as teachers of the respective classes, 
form the whole school, teach their pupils to think 
rightly, and miking in all their little amuse
ments and diversions, secure them against the 
contagion of ill example, or the force of ill habits j 
and, by seeing that they treat one another kind
ly, render them contented and happy in their 
condition.

The consequence has been, that the black 
book (m the boys call it), or register of offences

m S-e S' beme.
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and ill behaviour, which is regularly kept and 
examined once a week, is now of such a sort, 
that, for months together,, it has not been found 
necessary to inflict a single punishment upon any 
of the culprits.

‘ In almost every case of ill behaviour I make 
the boys themselves judges of innocence or guilt, 
and have never had reason to think their deci
sion partial, biassed, or unjust, or to interfere 
with their award, otherwise than to remit or mi
tigate the punishment, when I have thought that 
the formality of the trial, and of the sentence 
were sufficient to produce the effect required— 
the amendment of the culprit, and the deterring 
of other boys from the same practice.’*

When a bad, lying boy comes to school, the 
teacher of the lower classes must find a good boy 
to take care of him, teach him right principle* 
like the other boys, treat him kindlj’, reconcile 
him to the school, and render him happy, like 
the rest, in his situation, and in his school and 
playfellows. It is no less beneficial to the com
monweal, that whenever-a boy behaves ill, and 
loses his name with you, the boys, to whose minds 
you give the lead, behave in the same manner 
you do to him; and whenever he shews any de
gree of that obstinacy, which it was so long and 
»o difficult to eradicate from these children^ 
they even refuse to admit him as their play
fellow, and chase him down, till he is brought 
to his senses and to good conduct, far more suc-

* Report, 1st Jan. 179®-



fessfully, than by the severest punjslupent ;p- 
dicted in school, but disregarded, or even gloried 
ip, put of school.

Jn all this, however, a great deal depends pp 
every bqy in the school being sensible (for every 
one of them has a judgjpept of his owp) that yop 
have in view only their good; on filling their ip- 
f»nt minds, by the uniform interest you take ip 
their welfare and comfort, with a sure confidence, 
that |hey will meet with your countenance, sup
port, and favour, which is of great value to 
them, whenever they do right; and with your 
disapprobation, displeasure, and resentment, 
which they greatly dread, whenever they dp 
wrong; on teaching them, by their daily experi? 
ffice of your conduct towards them, to copsider 
you as their friend, their benefactor, their guide, 
and tfeeir parent.

The grand task here was to inspire into the 
youths a strict regard to veracity, a hatred pf 
trick and dissimulation, a respect tp morality, 
And just principles of our holy religion. The 
necessity erf uniform attention to this point can
not he too strongly enforced. When I had oc
casion to be absent, some years ago, for a month 
from the school, I was greatly alarmed, on my 
return, at a lie, on a trifling affair, being told 
oe by upwards of fifty boys, who all said they 
did not do, or see done, what had just passed 
before their eyes. The Steps I took on that oc- 
eseiotn have prevented the repetition of any thing 



similar ever since. — — — — — — 
— It would perhaps be thought an omission, in 
this statement, if I were to overlook the parti-

- cular effects of the system on the finances of thia 
institution. I do not here speak of the very 
great donations, which have been made to this 
society, especially of late years, by the liberality 
of the army, the public, and individuals, though 
it were fair to say (and equally honourable to the 
benefactors of this charity and to the institution), 
that we are indebted, in some degree, to the 
high favour and estimation, in which this school 
is held, for the many acts of munificence, by 
which the funds have been gradually raised to 
their present very flourishing condition ; I speak 
only of the internal economy of the school, &c. 
See first edition. — — — — — ' — — 
— But such advantages are, in some measure, 
incidental, as it was my chief object, in raising 
up my young teachers, to carry into effect the 
intentions of the Honourable Court of Director! 
(when they ordered this establishment to be 
formed) in such a manner as might be most con
ducive to their views, to the interests of this 
government, to the benefit of society, and to the 
good 6f the pupils committed to my charge; all 
of which objects have been, and are so blehded 
together in iny mind, that I cannot separate 
them even in imagination.

I am not, indeed, ignorant that a prejudice 
is entertained by some against such institutions^ 
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It is not for me to speak to this prejudice in this 
place. But it is the grand aim of this seminary 
to instil into these children every principle fit
ting for good subjects, good men, good Chris
tians; and they are brought up in such habits, as 
may render them most useful to their patrons 
and benefactors, to whom they owe such pecur 
liar duty. And it is my decided opinion, formed 
upon, the uniform experience I have had, that 
in no other way could I have served them ef
fectually ; and that in no other way can they 
ever serve themselves effectually; and that if the 
use is made of them for which they are brought 

aip, and by which they can most profit the 
public and themselves, it will be attended with 
the happiest effects; many of which are already 
as well known to members of this society as to 
me. Every good in life may indeed be corrupted 
and abused, and that too in proportion to its real 
advantage when uncorrupt. But to guard against 
such abuses will be the care of those who preside 
over this institution ; and I have not a doubt of 
their success.

Even those objections, which are sometimes 
made to such charities in Europe, whether well 
or ill founded, I do not inquire, will not'apply 
to these boys in this country. Here the effect 
of climate on the animal spirits is obvious, and 
cannot be questioned.’ The state of society, the 
rank of these children, the hold you have of 
them by the mode of education and discipline,



by tbe habits in which they are bred, by every 
principle and by every prejudice; all is Calcu
lated to render them valuable to this settlement, 
and subservient to the general good. They are 
instruments in your hands, fitted for your bands, 
■and no other, and can in no ways fail you. But 
< must not enter upon a •question, on which you 
have heretofore often given your decisive judg
ment. With every apology, for what I have said 
on a subject not immediately under discussion, 
I return to the task assigned me by your com
mittee.

Other measures were directed solely to the 
purpose of economy; but I need not recount 
the steps I was at times compelled to take to 
check and prevent those abuses, so apt to creep 
into every establishment as it grows up, from 
gaining ground here, as they are detailed in my 
isffioiai Report of 1st July, 1795, in a letter to 
the Acting Secretary, Major Agnew. I shall 
only observe, that on no occasion, and on no 
account, has ever any deduction been nradu 
from the allowances of the boys. Every alter
ation in fare, or dress, or treatment, which has 
been made, has been to add to the comforts, 
end improve the condition of the boys it this 
School. This, indeed, has been done oftener 
than once, and the expense at the same time 
■reduced. And it is only by a rigid attention to 
such points that the charity can be maintained



•n the frugal and improved footing,' on which 
it stands, — — — — — — —
— Such is the result of the essay I have mad© 
at this school. Whether the success of these 
measures depends upon circumstances, peculiar 
to the character or condition of these children, 
er whether a similar attempt would be attended 
with equal success in every charity or free school, 
where the master possesses the same unqualified 
and unlimited powers over the scholars, so as, in 
every case, ft) direct their energy in the way, 
which seems to him most subservient to the ge* 
neral good, I do not say, * Nee satis scio; nee, 
si sciam, dicere ausimmuch less do I presume 
to say, whether the system might not be so mo* 
dified as to be rendered practicable in the hands 
of masters of talents and industry equal to the 
task, and possessing the confidence of parents, 
in the generality of public schools and academies, 
But I am anxious to see the experiment made ig 
both instances, with due attention to erreum* 

. stances. If successful, I should indulge the 
pleasing hope, that a rational foundation were 
laid for forming the characters of children, and 
implanting in the infant mind such principles as 
might, perhaps, continue through life, check the 
progress of vice and immorality, meliorate the 
rising generation, and improve the state of so
ciety.
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The effect, which the Greek and Roman 
classics produce upon the youthful mind, has 
been often marked; and the ancient historians, 
orators, and poets, are known to give a tinge to 
the sentiments, and a bent to the genius, of 
those who read them with a just relish. For the 
same reason, the practice of early youth, and 
systematic arrangements, could scarce fail to 
produce habits, in advanced years, highly favour
able to virtue, religion, and good government. 
But I must not yield to such speculations, as my 
object only is to detail, conformably to the in
structions of the Committee, what has passed 
here, with a view to perpetu ate this system, at a 
shool, where it has proved so beneficial, and to 
give it the chance of that diffusion, which may 
produce a fair trial in other situations; so that 
its comparative value may be ascertained by ex? 
periments fairly made, the only just criterion of 
every theory of science, or politics, or education; 
but which can only be recommended with safety, 
when the event of ill success can be attended with 
no serious consequences.

Thus have I endeavoured to perform the part 
assigned to me at this school. When it shall be 
my lot to quit this office, as soon it must be, by 
reason of my ill health, it is a reflection I shall 
carry with me, that it has been my occupation, 
for seven years, to rear this favourite child be
yond the dangers of infancy. This numerous 
family I have long regarded as my own. 11 feel 
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all that interest in its welfare and progressive 
success, which arises from my situation, from the 
years I have spent, and the toil I have bestowed 
on this favourite object.’0

These children are, indeed, now mine by a 
thousand ties! I have for them a parental af
fection, which has grown upon me every year ; 
for them I have made such sacrifices, as parents 
have not always occasion to make to their 

, children. And the nearer the period approaches, 
when I must, for a while at least, separate my
self from them, the more I feel the pang I shall 
suffer in tearing myself from this charge, and the 
anxious thoughts I shall throw back upon these 
children, when I shall cease to be their protector, 
their guide, and their instructor.

With these sentiments I commend them to 
ALMIGHTY GOD, and to your fatherly pro
tection and care.

. (Signed) A. BELL.

“Report, 1st July, 17£>5.
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CHAP. II.

OCCURRENCES OUT OF SCHOOL.

TO this history of the school I cannot ftit1- 
bear subjoining certain occurrences oht of school, 
though I am very sensible that theyj bn ho other 
account, deserve to be recorded, than aS a spe
cimen Of the manner, in which those, who have 
the charge of youth, must study circhmStancei 
and situations, and adapt even general rules to 
the genius and disposition of thtir pupils.

My first example Will Serve to illustrate what 
I have said of the effect of climitedn the animal 
spirits.

When two boys fohght, and one of theih 
came to me to complain of being beaten (for 
otherwise I seldom took notice of what so rarely 
occurred, and was so harmless when it occurred) 
if there was no particular blame attached to 
either party, and an apparent equality between 
the combatants, ihy custom was to see the battle 
fought over again. When there was an evident 
aggression and superiority on one side, I sent 
perhaps the sufferer to find, among his frieuds at 
school, as many as he thought would be an over
match for his antagonist; and by this, or other 
device, the aggressor was compelled to enter 
into an unequal combat. I tremble to think 
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what would be the consequence, if the bull dogs 
of old England were thus pitted one against an
other. But what happened in India? That J 
heard no more of fighting for three months to
gether.

It was a rule of the school that no boy should 
cry, meaning wantonly, or to excite commisera
tion, ahd there was no crying. It was a rule, 
that no boy should lie', and almost any offence 
might be forgiven, if not covered with a lie, but 
a lie was never pardoned, and there was very 
little lying. But there was no rule that boys 
should not fight. The tacit rule .rather was, 
if boys quarrel among themselves at play, let them 
fight it out; and yet there was very little fight
ing.

My next example shall be taken from the 
exercises prescribed to the boys.

The same pains which were taken to render 
the boys active and alert, and to husband their 
time in school, were extended to their play and 
exercise, both of which I Sometimes directed, 
and in which I even took a part at times. For 
example; I availed myself of the frequent ablu
tions of a warm climate, to teach them to swim, 
especially as some were destined for the sea. If 
a boy through fear did not learn to swim, he had 
a day set to him, before which he must make 
a certain progress, or be thrown into the tank 
(the pond in which they bathed) out of his 
depth. The greater terror generally overcame 
the less; but if not, I took care to have the 
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tallest boys, who could swim best, collected 
around hirq. to prevent any serious accident. A 
second ducking was never necessary to the same 
boy.

Of individual occurrences, which it would be 
endless to detail, I select one, that the attentive 
tutor may see how he will be often called upon 
to act, when he has uo rule to guide his con
duct.

A boy of eight or nine years of age (I speak 
not, as in every other instance, from record, 
but recollection) was admitted, perhaps inad
vertently (see Regulations, Appendix) into the 
Asylum at an early period He was stupid, slug
gish, and pusillanimous. His schoolfellows made 
a mocking-stock of him, and treated him with 
every insult and indignity. Inured to this treat
ment at his former school, he had no spirit to 
resist, or even to complain. As soon as I ob
served what was going forward, and looked into 
the boy, it appeared to me that ere long he would 
be rooted and confirmed in perfect idiotism, of 
which he already had the appearance. I sum
moned the boys as usual.' The stranger, whom 
they scorned and treated despitefully, I adopted 
as my protegee, because he stood most in need 
of protection. I told them that his disorder 
seemed to me to be in part owing to the manner 
in which he had been treated ; and 1 spoke of 
the event, which I apprehended from the con
tinuance of such treatment. . I pointed out the 
very different line of conduct, which, at all

' . ■ ; » ♦ - - 
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events, it was our duty to observe towards a fel
low-creature and a fellow-christian, who, by rea
son of that infirmity which they mocked, was 
tenfold the object of commiseration; and I said 
something of the hopes I entertained in regard 
to the mind of the boy, if they would all treat 
him with marked kindness and encouragement. 
I promised and threatened, and called upon all 
my young-friends, as they wished me to think 
well of them, and be kind to them, to do as I 
should do, and shew kindness to my ward. I 
told him how to regard me, who was placed 
there to do him all the good I could, and en
couraged him, on every occasion, to apply to 
me. I put him under the charge of a trusty 
boy, who was to explain to his pupil all I had 
said. I had the high satisfaction of seeing, in 
good time, the boy’s countenance more erect 
and brighter; his spirit, which had been com
pletely broken, revived; and his mind, which 
had sunk into lethaYgy and stupidity, reani
mated. Henceforth his progress, though slow, 
was'uniform and sure; and there was a good 
prospect of his becoming an inoffensive and use
ful member of society.



CHAP. in.

OBJECTIONS CONSIDERED.

AFTER all, it would not be right to close this- 
essay without anticipating the chief objection, 
which the intelligent reader may make to this 
System; “ That however simple and plain it may 
appear in the detail, it will be found complex and 
intricate in the execution/’ To this objection, 
which I have often endeavoured to obviate, I 
reply, that tbe number- of agents, which it fur
nishes aud can multiply at pleasure, renders, by 
the division of labour, all its operations, in the 
hands of a man who can direct and employ his 
numerous fninisters, most simple and easy. I also 
reply, that the future workman has an advantage 
in haying the model before his eyes. I do not 
wish to dissemble, that in this, as in every other 
ait, if he do not understand his trade, do not 
know how to handle his tools, cannot whet them 
when blunt, repair them when out of order, and 
renew them when unfit for use, be must not be 
disappointed if he fall short of the mark. And if 
ever so well versed in these operations, yet if he 
be of a temper to be discouraged rather than 
stimulated by difficulties, which will ever occur 
in a new attempt, if be do not labour with earnest
ness, persevere with patience, and display un
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wearied resolution, he must not expect the prize, 
which God has attached to industry, skill, and 
exertion. But I add, with full conviction, that 
if this mode of conducting a school were once 
fully established, it will be found to require no 
more ability or exertion to carry it on, than it 
does for a man to carry on any trade in the 
manner in which he was himself trained.

There are also readers, to whom several facta, 
here recorded, however authenticated, wfH ap
pear extraordinary, and hard to be credited. 
To anticipate and obviate such remarks, I shall 
notice two instances. Ex. gr. It is reported that 
every boy in the Asylum could say his lessons 
well, and was acquainted with what he had been 
taught, as appeared on examination, at any time, 
4>y any person, who entered the school. To those, 
who look not beyond the general run of schools, 
this must appear not a little marvellous; but, 
like every thing else of this sort, relative to the 
Asylum, will, on minute examination, not only 
lose the character of marvellous, but be found 
the simple and natural result of the system: and 
as such—as the necessary consequence of the 
scheme being duly conducted—it furnishes the 
best criterion for the master to judge of the suc
cess of his endeavours, and the touchstone by 
which every visitor may try the vigilance and 
ability -of the schoolmaster.

It is the degradation of the unequal scholars 
from class to class which is certainly attended with 
this effect If this degradation were strictly prac
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tised in every school, it would often happen that a 
boy, after six years study, would not have reached 
half the height at which he now stands in the ranks 
of the school, but would have learnt ten times 
more than he has now learnt: and no boy, fitting 
to be placed in any school, would ever go through 
the course there, and remain ignorant of almost 
all he might have learnt, if he had not been all 
along occupied in tasks above his capacity, and 
exercises beyond his diligence.

It will be thought not less extraordinary to 
say, that one master can teach a thousand or 
more scholars; and still more, that he can teach 
them as easily as before he could ten; nay, more 
easily than he can ten who are in different stages 
of progress. The powerful effect of example and 
method, and general laws, and the choice of able 
and good boys for teachers and assistants, &c, 
which a large seminary furnishes, is of great ad
vantage in various ways. And if nothing more 
could'be said of the system than that it enables 
one man to manage and instruct as many scho
lars as his school-room can contain and his eye 
reach, it would be no small present to the 
world.

It has also been remarked, that little has been 
said of religious instruction'in this treatise. It 
seems almost unnecessary to reply, that this 
experimental essay treats only of the system and 
mode of tuition, and.not of the subject-matter 
of education. The same mode of easy, short, 
and frequent lessons, was followed in teaching 
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the principles of religion as in every other specie’s 
of instruction. And the system, when proposed 
for charity schools in this country, has princi
pally in view to teach the scholars to read their 
Bible, and qualify them for instruction in the 
principles of our holy religion; and, by its eco
nomy of expense and time, to extend these in
valuable blessings to a greater number of chil
dren, and admit of their being at the same time 
usefully employed in manual labour.

A beautiful specimen of a school conducted on 
this principle, and of work performed on the same 
plan, may be seen in a girl’s school of industry 
patronised and superintended by the good and 
pious Mrs. Trimmer of Old Brentford, and her 
daughters. This is the lady so well known to 
parents interested in the religious education of 
their children, for having supplied books and fur
nished instruction well adapted for their purpose. 
There are also several female schools of industry, 
I am told, in the metropolis, approaching to this 
plan, superintended and conducted, in an excel
lent style, by ladies, who, in general, are found 
particularly attentive to such charges.

Of the religious instruction given at the Asy
lum, it were superfluous to enter into any detail, 
as it is apparent on the face of the experiment, 
and in the regulations of the school, that it was 
in the strictest conformity with the doctrines and 
discipline of the Church.

I only add, in the course of this experiment the 
reader may have looked no further than to the
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Extreme lowliness of the subject: the writer looks 
to its extensive utility and general diffusion. With 
this elementary branch of instruction, this A, B, C 
of literature, education always begins, and often 
ends.

In the threshold which leads to all literature, 
art, and science, it is far more important, than in 
any of the departments, to induce habits of me
thod, order, arrangement, industry, attention^ 
precision, and of learning with expedition and 
understanding—habits, which, established in 
early tuition, will carry their beneficial effects 
into every branch of knowledge, sacred and pro
fane, prosecuted by the scholar in the course of 
his future life. The foundation well laid and 
deep, the superstructure goes on with safety, 
eertaipty, and confidence. The scholar, accus
tomed in his initiatory lessons to subordination, 
arrangement, precision, to thought and reflec
tion, to teaching as well as being taught, pro
ceeds with understanding, satisfaction, pleasure^ 
and delight.
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PART 1V,

kPfrLICATION AND CONCttSfoih

CrfAP. I.

Application to other sbHOOLfc Than that 
O* THE ASYLUM.

I

It has bebn the labour of a gteat part df tnj' life; 
under every difficulty, and with eVery sacrifice; 
to lay the foundation df a new system; which is- 
how demonstrated by its repetition in this coun; 
try; where, if it has not reached the summit 
Which it attained In India, it is owing to its not 
yet having been adopted in charitable establish
ments, where the scholars, entirely removed 
from home, are solely in the hands of the insti
tution, And have been duly trained, for seven 
years, to fill the various offices of the seminary.

At Madras my aim was to fbrm such scholars 
Rs the condition of that country required, as 
were wanted to fill the various occupations which 
presented themselves in the existing state of 
things; to imbue the minds of my pupils with 
the principles of morality; and of our holy reli
gion, and infuse a spirit and habit of diligence
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and industry; so as at once to supply the'neces- 
sities of the community, and promote the welfare 
of the individual; two objects indissolubly united 
in every well regulated state.

The same objects present themselves in this 
country, and the same mode of tuition may be 
followed. Only a different direction will be 
given to education,. according to the different 
occupations for which youth are trained.

This experiment, having been made in a cha
rity school, is, in a peculiar manner, adapted to 
the education of the lower orders of youth. And 
it may be thought presumptuous to recommend 
its adoption into schools of a superior descrip
tion. Yet it might be shewn, that to these, un
der certain limitations, it is scarcely less appli
cable. In the second class at the Asylum, the 
teacher had his assistant assigned to him from 
the boys of the first class by daily rotation. 
Such and such like devices are of easy execution 
in any school. In many schools, monitors (for 
it signifies not what name is given them) have of 
©Id been employed for such offices, or for pur
poses of discipline; and it is my humble opinion, 
that the system itself may be adopted, with great 
advantage, in schools of every description, where 
youth can be found, who, for the sake of their 
own improvement, or in consequence of the ge
neral law of the school, or for their own free 
education, or any other perquisite or motive, 
would engage themselves as teachers.

He will be a sturdy master of an academy who 
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shall make the'first trial: but could he once 
overcome prejudice and opposition, which I do 
not advise him to attempt, unless he feel his own 
powers equal to the Augean task, and achieve 
the arrangement, according to this scheme, with 
his scholars themselves, and were he endued with 
due perseverance, I could venture to promise 
him success beyond any expectation they can 
entertain who have never witnessed the wonder-* 
fu) effects of this system. I can ensure to him, 
under its just and impartial administration, the 
hearts of his scholars, and, by consequence, the 
heads of their parents.

In India the system itself was regarded as not 
ineligible for children in opulence. These were 
admitted as matter of favour, and as supplying 
additional funds for the charity p, to the same 
fare and treatment as the indigent orphans of 
the foundation; and parents and guardians werd 
solicitous to submit their children and wards to 
the rules and dress of the school, from which no 
deviation was allowed.

In a day school under my eye, in my parish, 
the master, who has many avocations of duty, 
has, after a recommendation on my part of five 
years, been induced to adopt the system a month 
before the period at which I am now writing, 
Christmas 180(>. In consequence of his having 
imbibed its spirit, and carried it into immediate 
unresisting effect (for in the general run of

t Sec Regulations. Appendix.



schools every step of yeirr progress is resisted 
U4 resistance is beaten out of doors,) it outdid 
every thing I had before witnessed in the same 
short space- The instantaneous effect appeared 
little less than miraculous. The disorder, noise, 
*nd idleness which, in his absence, had Irereto- 
fore prevailed, started up at once into order, 
quietness, and diligence. Instead of the solitary 
reading of one or two lessons a day by each 
Child, without comparison or emulation, the 
classification, and saying a lesson every half hour, 
operated like magic, and produced an exertion, 
not surpassed by a new game taught to children. 
The lesson, if it be uncertain when it will be 
said,, and. whether in the course of the day, is 
postponed and neglected. When it is to be said 
immediately, it is immediately gotten. No time 
is left for previous idleness or play. But it was 
the emulation, and the novelty of the emulation, 
which served tq produce the grand effect- The 
scholars were observed to quit the ludus literarius 
with reluctance after two hours attendance in the 
forenoon, and to return before, their hour in the 
afternoon to renew the game of letters—the com
petition for places. Prevented by the smallness 
of the school-room from saying their lessons at 
qocc, it was delightful to me to see the eager
ness of the classes to claim their turn; and now, 
for the first time, the scholars are longing for the 
termination of their holydays.

It is not enough to say, that in half an hour as 
much was learned as before- in the course of the
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have been struck with the rapid progress of their 
children during this period: and some have been 
surprised to find books in the hands of their 
children at home whom tliey could never before 
induce to open a book/. Alt this was don# 
without a single punishment inflicted.

How long this eagerness of novelty will last, and 
how far it will subside, I do not know. But this 
I can hazard saying, that without the grossest 
negligence or culpability on the part of the Mas
ter, the spirit, which has been infhsed into this 
school, will never evaporate, nor the system 
cease to produce its great effects. And when
ever this system is duly pursuer!, it will astonish 
by its effects on the hearts of the scholars, as 
well as in the progress of the school.

Still, however, it must not be dissembled, that 
the Master of a charity school possesses superior 
advantages where the appointment of Teachers, 
nnd degradation of those who prove unworthy, 
meet with no difficulty, and furnish a power-

' " Mother, (says one of the head boys at home,) mother, it 
would frighten (meaning astonish) you to see pur school. .We 
loarti as much in half a« hour as we did before in a fortnight.” 
Just as this was written, a father of one of the scholars, who 
himself attended to the progress of bis son at home, having called 
on me. I read it to him. He said, “ Sir, if any one had told mi 
that my son was to have learnt more in a day than be ever did 
before in six weeks, I should have believed it impossible.” He 
then stated facts in proof, and added, “ I go to the school, ai d 
im more amused with the classes saying their lessons'(han with 
a play.”
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ful engine of discipline in the conduct of th? 
school.

A school for the children of the poor, under very 
respectable patronage and management, is con
ducted on this principal in Orchard Street, West
minster. See an excellent account of this insti
tution by P. Colquhon, LL. D. Hatchard, 1806. 
For further information op the subject of educa
tion, see also his “Treatise on Indigence,” a 
work abounding with much curious and important 
matter on various subjects relative to the poor- 
Hatchard, 1806.

In the charity schools of Whitechapel may b«? 
seen an incipient attempt at modelling a school 
on the Madras system, with some of its initiatory 
practices.

CHAP. II.
APPLICATION TO SCHOOLS Of INDUSTRY AND 

ADMINISTRATION OF POOR LAWS.

<r That which aheweth them to be wise, is the gathering of 
principles out of their own particular experiments: and the 
framing of our particular experiments, according to the rule of 
their principles, shall make us such as they are.”—Hooker.

IN the former parts of this essay, I have con
fined myself to the relation of what has actually 
been accomplished ; and have, in every instance, 
entered into such details of facts, and exposition 
of principles, as seemed requisite for the elucida
tion of the system proposed for general diffusion. 
And here my experiment ends.

Put it has established certain principles, which 
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apply so directly to matters of the utmost mo
ment to this country, that it is impossible to 
overlook them. At the same time it is not pro
posed to enter on these subjects, into minute de
tails, which should be reserved till the experi
ment is made, and has succeeded.

Indeed if the above scheme and facts do not 
speak for themselves, and if the reader do not 
anticipate the application, I am apprehensive that 
it will be to little purpose for me to say to what 
they lead; as here I have not realized my pre
conceived notions as in the narrative of the 
school. Not having made the experiment, as to 
schools of industry and administration of poor 
Jaws, I shall not enter into any details, as when I 
had facts to record. And, indeed, the assimila
tion of the subjects, and the anticipations which 
occur in the foregoing narrative of what relates 
to this head, leave but little to add.

Stipendiary schools, it has already been ob
served, admit of being conducted on the system 
of the Asylum, or modifications of it. And the 
practices of that school, the teaching of the 
alphabet in sand, and especially the syllabic 
reading, and unreiterated spelling, should be ad
mitted into every school and family..

But it has been often asked, if you teach chil
dren so fast, what is to become of the period of 
their childhood, now employed in learning to 
read? It were ho difficult task to answer this, 
and other such interrogatories ; and to follow lip 
my experiment by pointing out an appropriate
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pf youth of this country. But this does not fait 
within my present limits. It is for the lower 
prdep of youth that this prospectus is intended.

If there be apy reality ip what has been de? 
tailed above, it will be granted that great im? 
provementa may be made ip the mode of early 
institution; and habits in early youth superin? 
duced, favourable to industry, virtue, ^nd hap- 
pipess, which are indissolubly linked together. 
Wise and good men of this nation have been 
employed in administering relief to distress ip 
every shape in which it occurs. But the samp 
judicious and eplarged measures have npt beep 
Jaken to prevent the occurrence of that distress, 
which, however alleviated, can never be wiped 
pff the face of the sufferer. Our code of laws i% 
solely directed to the punishment of the of
fender ; and it has not come within their con
templation to prevent the offence. This higher- 
and nobler aim, as far as it is attainable, must, 
it is granted, originate in the right education 
of the lower orders of the community, by 
watching over, guiding, and directing theip 
parly conduct.

It will be confessed, too, of great national 
importance, to give a right -direction to early 
education, to economise the time, the labour, 
apd the expense of teaching, and by rational and 
religious instruction cultivate th^ minds, exalt 
the characters, and ipiprove th$ morals of the 
rising generation.
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yity of the state depend upon the youth, soma 
jmcient and military nations educated them at 
the public charge, and in a prescribed form. 
In a free country, and in the improved state of 
Commerce and the arts, this practice does not 
admit of being universally adopted, and, if it 
did, would not be productive of general benefit, 
Are we therefore to think that we have nothing 
to do, but what (our poor laws, or rather) the 
pbuse of opr poor laws do for us—to reward idle*- 
ness, extravagance, and profligacy, and to tax 
Industry, frugality, and sobriety? The money, 
expended in clothing and feeding the children 
pf the poor, if properly applied, would, as will bo 
shewn, suffice also to educate them, train them 
in the arts and mahufactures which abound in 
this country, render them useful and happy 
members of the community, and gradually cor* 
rect some of those evils, which threaten the over
throw of the state. But such designs are not to 
be accomplished by any magical charm, which^ 
like the visionary projects of reform, that have 
inundated the world of late, is to operate its 
effect with instantaneous and unerring certainty. 
Like all human works, it must have a beginning, 
a middle, and an end. If it be our aim to per-t 
feet a system (a priori) previous to trial and 
experience, and diveste^l of the gradual progress, 
suited to tire condition of human affairs, it were 
pot difficult to predict the success. It is the in
flexible nature of the poor lays, wflich has, foy



50

ages, chained down the wit of man, and checked 
that silent and gradual progress, observable in 
the conduct of affairs, open to human ingenuity, 
which is ever ready to accommodate its arrange
ments to existing circumstances, and to the 
changes, that take place in the state of things. 
The more difficult the task, and the longer the 
period it may require to bring it to maturity, 
the less should be the delay in setting about it. 
Something at least may be done in regard to the 
education of youth, the most important of all 
concerns, suited to our state and condition, and . 
analogous to what is done in other matters of 
great, though inferior moment.

It is not proposed that the children of the 
poor be educated in an expensive manner, or 
even taught to write and to cypher. Utopian 
schemes, for the universal diffusion of general 
knowledge, would soon realize the fable of the 
belly and the other members of the body, and 
confound that distinction of ranks and classes of 
society, on which the general welfare binges, and 
the happiness of the lower orders, no less than 
that of the higher, depends. Parents will always 
be found to educate, at their own expense,chil
dren enow to fill the stations which require 
higher qualifications; and there is a risque of, 
elevating, by an indiscriminate education, the 
minds of those doomed to the drudgery of daily 
labour, above their condition, and thereby ren
dering them discontented and unhappy in their 
lot. It may suffice to teach, the generality, on
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'an economical plan, to read their Bible and un
derstand the doctrines of our holy religion.

To this most important object, which involve* 
•in it the virtue, and, by consequence, 'the hap
piness of the next race of men, the prosperity 
of church and state—the institution of Sunday 
•schools is pointed. This engine, as far as it 
goes, seems wpll imagined, simple, and adapted. 
But, to answer the end of their institution, they 
must be conducted in a manner fitted to attain 
that end. Complaints have been made, that 
some of them have not fulfilled the expectation 
of their founders. Others have been involved 
in the censure bestowed on these, and their pa
tronage has been abandoned by several, who, on 
their origin, were most zealous in their behalf. 
Surely^ the abuse of these seminaries furnishes 
an argument for correcting and amending what 
is amiss, not for consigning a wholesome and 
most meritorious institution to a worse and 
worse fate. It is an argument for devising fur
ther and more effectual means for educating and 
employing the children of the poor, and for set
ting about this good work in due time.

What seems wanting for the present is the 
consolidation of charity schools and schools of 
industry; and the general establishment of 
schools of Industry. And what can be better 
adapted for this purpose than a system, by which 
one man may instruct as many children as can 
be placed under his inspection, and with an ease 
and expedition; which would heretofore have 
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been thought incredible,-*-a system which wilt 
equally apply to schools of industry, where one 
man may io like manner instruct his thousands? 
If this system were regularly established,' one 
hpur of the day, or rather two half hours, ip 
which two lessons must be well learnt and read, 
would suffice for instructing the youth of the 
lower orders in the elements of reading and 
principles of religion, and the rest of the day, 
epent m school, may be given to manual labour. 
In this way, the children of the labouring poor 
in ay be enabled to defray the expense of their 
own education. But this scheme goes mueh fur
ther, and will also apply to the children of paupers.

In the relationship in the conduct of different 
institutions to. one another, this system presses 
itself forward, and will be found to connect it
self most intimately with the administration of 
the poor laws. An union of charity schools antb 
schools of industry deserves the consideration of 
the Trustees, Directors, &c. of our charity 
schools, and all who shall henceforth endow chari
table institutions. And the legislature may not 
perhaps think it an object unworthy their con
sideration to establish and consolidate by law 
schools of charity, industry, and poor-rates.

The general relation between the mainte
nance of the indigent poor,.and the education of 
their children in religious knowledge and in
dustrious practices, requires no elucidation. By 
combining these objects, the children will, in the 
first Instance, contribute (and largely too, ujicief
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port, and will have a fair chance of being ren
dered, at an early period, honest, industrious, 
and useful members uf the community, and, by 
Consequence, prevented from being, in future, 
so burdensome to the state as their forefathers 
have been. To call forth emulation and ex
ertion, the same system of superintendence, 
inspection, registering of daily tasks, which is 
followed in. the elements of letters, must be 
pursued in regard to the handicrafts. ,

The great economy of time and expense in the 
management of such institutions on a large scale, 
whether for purposes of education^ manufactures, 
or administration of poor laws, or rather the 
amalgamation of these three,. cannot have been 
overlooked in perusing the above system, and com 
paring its result with the corresponding effects 
in the several schools of this country, where the 
same mode of tuition by the scholars has been 
adopted. Here it has been demonstrated, that 
the children of the poor can be educated for a 
^ear at the total expense of JOj. or7$. or even 4*., 
according as the numbers are, less or more, in 
the school. When it shall, in like manner, be 
ascertained how much, under a system as pro
ductive of work as of learning, each of these 
children can earn for the rest of the day, when itt 
School, (one hour deducted for learning) we 
shall have data to calculate the expense of edu
cating the poor. In my humble opinion mora 
would be earned by each child than his educa
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cation would cost, and an aid to the poor tattti 
may be derived from this source.

In the consolidation of charity schools, and 
schools of industry, and the general establish-! 
went of schools of industry, paupers of good 
principles, good morals, and decent conduct, 
unable to execute much work of themselves, will 
be often found, who can oversee and direct, like 
the Superintendent and Master of the school, 
the little workmen, with their Teachers and 
Assistants, all sociably employed, and busy, and 
reaping, in one shape or other, the present fruits, 
as well as looking to the future consequences of 
their religious education, and industrious habits, 
acquired in early life. The daily registering of 
all that is done will be a most powerful instru
ment of industry ; and a check, which will ope-* 
rate in manufacture as in education.

Nor do such institutions refuse to extend the 
benefits of industry to the old as well as to the 
young. Only the greatest precaution must be 
taken not to incorporate youth into the same 
institution with those of advanced years, whose 
conversation, morals and example may, by evil 
communication, corrupt the youthful mind.

By such means a right direction may be given to 
the public mind, and the public labour-; and the 
most beneficial and salutary effects produced to 
the commonweal in the morals and religion of 
the lower classes of youth, in the national in
dustry, prosperity, and happiness.

I have endeavoured to give some consideration 
to thia humble subject, by representing it as re
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lating to that elementary branch of knowledge, 
which is the key to all literature and science, 
and is more extensively useful than any other 
branch of institution, by its being the prelimi
nary step to every other science, and the ground 
work of all instruction in morality and religion. 
“ It was the wisdom of ancient times, says Seneca, 
td consider what is most useful as most illustrious.”

In a word, let us from the experience of na
tions, anticipate the consequences, which may be 
expected to result from the instruction, which is 
thus proposed to be diffused among the people.

In comparing those countries, where parochial 
schools are established, and education is cheap 
and common, with these, where it is obstructed 
by the tedious manner in which it is conducted, 
and the expense with which it is attended, we 
are struck with the manifest superiority of the 
one to the other, in morals and industry: and 
we learn to appreciate a system, which, by its 
economy, of expense and time, and by its contri
bution of labour on the part of the scholars, is 
every way fitted for disseminating, among the 
lower orders of youth in the latter countries, 
those elements of letters, and that portion of re
ligious instruction, which prevail in the former, 
and with them, by consequence, good morals 
and frugal industry.

The remark, which I would leave on the mind 
of the reader, is, that without general inspection 
and superintendence, not only the happy effects 
of this system must not be expected, but even 
abuses cannot be prevented.
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CHAP. in.

Prospectus of charity schools of wHitfc= 

CHAPEL, AND OF SCHOOLS IN IRELAND.

1 know not how better to conclude, and ex
emplify the application of what has been said, 
than by the following extracts. As what is real 
has an effect beyond any hypothetical case, I 
should think myself culpable were I to detract 
from their weight, if they have any, by changing 
their authentic form.

Extract of an Answer to a Letter and Address 
from the Rev. Dr.~Wright, tyc.tyc. fyc. Trusted 
of the Whitechapel Charity Schools, dated 
Swanage, Oct. 11, 1806.

s— “I am solicitous, in the first instance, to see 
the present system digested, comprehended, and 
rendered familiar and grateful to the scholars, as 
well as to tbe master, for which nothing more is 
requisite, in the outset, than capacity, diligence, 
and honesty, on his part.

“ This once achieved, and it may soon be 
achieved, I indulge the fond hope, from my 
knowledge of tbe opinions and talents of the 
committee to whom you have committed the im
portant trust of management and superintendence^
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I indulge the fbnd hope of seeing the useful arts 
and manufactures-incorporated into the system, 
and forming a branch of education. I do not at 
present enter into any detail on this subject, be
cause the advantages which it presents, as well 
in point of economy as utility, are sufficiently 
obvious; and because your committee arc, to 
my knowledge, far more competent, than I pre
tend to be, to judge of its practicability, its ex
pediency, and utility ; to give it a right shape 
and form, and to direct its execution. I only 
beg leave to say, that the scheme for the tuition 
of the school will (mutatis mutandis) equally 
apply to the conducting of the various handi
crafts which it may be eligible to introduce into 
this institution. And for this I know that, under 
able and willing masters, there will be abundance 
of leisure.

“ In regard to the length to which instruction 
should be carried in charity schools, there has 
been, and ever will be, a variety of opinions; 
but to uniting with the elements of reading, and 
the principles of our holy religion, manual labour 
and the useful arts, I trust there will be few dis
sentient voices throughout the kingdopi. By this 
means, too, I conceive you will entitle yourselves 
to the grateful notice of your country, and the 
remembrance of posterity, by laying the basis for 
that amelioration of our poor-laws, and their 
execution, which has hitherto defeated the skill 
of supereminent talents, and baffled the. efforts 
of the most enterprizing genius.

H
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In the arduous and interesting task of tlijt 
administration of the poor-laws, my system of 
general superintendence and individual inspec
tion, which in every instance, where it has been 
tried, has produced the same effects, and of 
which we have a familiar example in .the conduct 
of a ship in the navy, or a regiment in the army, 
seems to me essentially requisite to command the 
minds of men and ensure success. It is for want 
of method and system that the abuses, every 
where practised or known, have crept into the 
administration of our poor laws, and seem to set 
all remedy at defiance. It is wonderful to me 
that those among the poor who are capable ar? 
not employed in the administration of those laws 
from which they derive their sole support.

“ Go into a charity school; observe how in 
general they are conducted, the master having 
every thing to do, far more than any man can 
do well: and if perchance he be unable or un
willing to do any thing to the purpose, what a 
scene of ignorance and sloth! Put my system of 
superintendence and inspection, and registering 
of daily tasks, &c. in motion, and what a busy 
and active scene will instantly start up, as by 
magic. The same thing applies equally to the 
poor. And indeed this simple, beautiful, and 
true system pervades all the works of men. —

“ In this hasty sketch of a prospectus I must 
not omit to avail myself of the privilege you have 
conferred on me by recommending, in the most 
urgent terms, that a select class of boys be solely 
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instructed (without any admixture of manual la
bour or handicrafts) in the useful branches of 
literature, reading, writing, arithmetic, the prin
ciples of religion ; adding to them the elements 
of grammar, geography, mathematics, or such 
other sciences as may be found expedient. Pa
rents will naturally be solicitous to have their 
Children thus educated, as it will qualify them for 
schoolmasters, clerks, and other departments of 
business: and, to obtain such eminent advantages, 
will be ready to bind them to the institution till 
of age. You might even, were it thought neces
sary, which if the school be well conducted I am 
persuaded it will not be, receive your new scho
lars on the foundation, with the express stipula
tion, that you shall have the option of selecting 
and retaining the most eligible. And thus you 
will secure to your own and to other establish
ments, on the most economical terms, a succes
sion of able and valuable hands fitted for your 
purpose, brought up in the bosom of the church, 
and attached to the government of the Country.”

Copy °f a from Richard Loveli. 
Edgeworth, Esq. dated Edgeworthstown, 
Ireland, Oct. 31, 180.6.

“ As wc have ventured not only to use your 
name, but to introduce you as a character in one 
of our “ Popular Tales” (by we I mean Miss 
Edgeworth and myself), I presume .still further 
on your goodness, aud request yoq to send me 
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any loose hints that your observations, since you 
came from the East, may have furnished relative 
to the education of the poor.

“ I have been lately appointed, under an act 
of parliament, one of a commission to inquire 
into the funds that exist, and into the probable 
means which may be employed to extend the 
benefits of education among the lower orders of 
people in Ireland. To whom can I apply for in
struction with more propriety tfyin to Dr.’Bell; 
from whom -------- , -------- , —------ , have bor
rowed their most useful ideas?

“ Have you seen Barruel sur 1’Instruction 
publique, Chaptai, or Sicard, or a valuable little 
pamphlet by Cliristison of Edinburgh? Can you 
have the goodness to point out to me any new 
sources of information?”

Extracts from the Answer.

“ I have long wished to make my bow in per
son to Miss Edgeworth and yourself; and am 
happy in the occasion which you have now given 
me of expressing my sentiments of your most 
meritorious and able exertions in the cause of 
moral and religious instruction.

“ As a humble fellow-labourer in the vineyard, 
allow me to o’ffer my sincere acknowledgments 
for the admirable lessons which you have con
veyed to the world under a form at once simple 
and natural, elegant and interesting.
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“ Though I cannot flatter myself with being 
able to give you any assistance in your inquiries 
and momentous pursuits, yet I can safely venture 
to give you much encouragement. There is a 
noble field open. Begin. Go to work. Success 
will follow. Wherever I have seen the scholastic 
ground duly cultivated, there I have found an 
abundant crop of good fruit.

“ To recommend books on the subject of edu
cation to those who have read so much and so 
well, were no easy task to any one, far more to 
one who has read little, and approved of less. 
Of the books which you have mentioned I have 
seen none, but shall look out for them when I 
begin my course of reading on this subject.

“ There is orjly one book which I have studied, 
and which I take the liberty to recommend to 
you. It is a book in which I have learned all I 
have taught, and in which you will find all I 
have Uught, and infinitely more than I have 
taught. It is a book open to all alike, and level 
to every capacity. It only requires time, pa
tience, and perseverance, with a dash of zeal 
and enthusiasm in the perusal. This book you 
have filled me with the hopes of seeing soon in 
your hands.

“ In reading this book, my way is to submit 
every hint which it suggests to the test of expe
rience ; and I have transcribed into my humble 
assay no observation till I had established its au
thenticity, and demonstrated its truth, in the 
mode best adapted to my capacity, most conge
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nial to my habits, and most satisfactory to my 
mind, viz. that of facts and experience.

“ Since my return from India my observation 
and experience have been very limited and con
fined ; but I have entire satisfaction in observing 
that, in every instance, where the principle of 
the Male Asylum at Madras, of conducting a 
school by the scholars themselves, as teachers 
and assistants, has been partially attempted, it 
has partially succeeded; and wherever it lias 
been adopted in full force, and carried to its just 
length, it has been accompanied with complete 
and wonderful success. — — — —

r

“ I was lately occupied in new modelling the 
Charity Schools of Whitechapel on the simple prin
ciple of the Madras Asylum, ingrafted into the 
bosom of the church and state, but was soon 
constrained, by my immediate duty, to leave 
the work I had begun to other hands—the 
trustees. And as they bring every recommen
dation for the task (except only previous practice 
and experience), I entertain high expectations 
of the continuance of that success; which they 
were pleased to attribute to my endeavours, when 
I had the pleasure of being an humble co-operator 
with them.

“ When I entered the school, I said before all 
present, that at the same time I was going to 
assist the scholars in educating themselves, I was 
also to seek instruction at their hands. In less 
than a fortnight I had occasion to mark two boyi’
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who fell upon improvements of my practices in 
the Asylum. It is thus, if I were allowed to 
•follow the bent of my own inclination in the su
perintendence of a large seminary, I would seek 
to fill up the outlines of my plan with subsidiary 
practices.

“ Our Saviour tells us that if we would enter 
into the kingdom of heaven we must become as 
little children. It is thus, that among children, 
and from them, and by becoming as one of them, 
we are to learn those simple doctrines of nature 
and truth, innate in them, or which readily oc
cur to their minds, as yet unbiassed by authority, 
prejudice, or custom. It is in this school of na
ture and truth, pointed out by the Son of God, 
himself God, that I seek for knowledge. It is 
among the children and youth of the school, not 
among their masters, sometimes as prejudiced, 
bigotted, and perverse, as their scholars are in
genuous, ingenious, and tractable. It is in this 
book I have said that 1 acquired what I know; 
and it is in this book I have recommended you 
to study—a school Juli oj children.

. What remains to be done, could be done by 
thousands better than by me, if they could be 
brought to give.their mind to it, and take plea
sure in it; but it is a drudgery to most men 
from which they seek only to escape. And, alas! 
insulated in my situation, and detached from 
every regular or established seminary, I have 
little opportunity of finding that further know
ledge which I seek for, and no means of reduc-
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ing to practice, and .submitting to the test of 
experience, what nightly. occurs, to my mind, 
but on which I stamp nd character, while it re
mains an unprofitable theory, and which I can
not even digest to my owji satisfaction, without 
the agency and aid of my little masters.

M 1 hat a foundation is laid for you in the 
system and principle, of which I can never lose 
sight for a moment, and that this foundation can 
never be -shaken or undermined, but will last 
while nature and truth endure, is a conviction 
on my mind inferior to none which is produced 
by any demonstration in ethics or experiment in 
physics, or even by any ethical or physical 
axiom.

“ Of the funds which exist for schools in Ire
land, and of the state of the country,. I know 
nothing but at second hand. Of the adaptation 
to circumstances, prejudices, and localities, I 
cannot therefore judge. But be assured that no 
circumstances, or prejudice, or locality, can be 
found where what is natural and true, adapted 
to the genius of youth, and depending on the 
purest principles of humanity, will not, after a 
fair trial, be acceptable and successful.

“ Children, by nature active, delight in the 
occupation given to them by this system, are 
pleased by being, in a great measure, their own 
masters, are gratified in a high degree by seeing 
the reason, feeling the justice, and perceiving 
the usefulness, of all that is done to them, for 
them, and by them.• X



105

“ They of themselves, in the hands of an impar
tial Superintendent, fail upon what is easiest, and 
best to be done-

“ An example of the genuine effusions of the 
youthful heart deserves to be recorded. A jury 
was forming to try the boys whose names had 
been entered in the black book of the White
chapel School. A Teacher or Assistant was 
selected out of each Class: and each of these 
were to name for their colleagues the best boy 
of his Class. When one boy was named, there 
was at once a general outcry, “ He is a bad boy, 
his name was in the black book last week.” On 
inquiry it was found that it was for a serious 
offence, and that the general conduct of the 
boy was reprehensible. Accordingly the Assist
ant, who nominated this boy, was himself dis- 
graced by being erased from the list of the 
jury. In a well-regulated School there are daily 
occurrences of this sort.

“ In the discharge of my professional duties, I 
have often occasion to state, that it is seldom for 
want of knowing what to practise, but generally 
from default of practising what we know, that 
we offend. In like manner, I beg leave to en
deavour to impress on your mind the convic
tion, which is rooted in my heart, that you al
ready know enough and more than enough fon 
the interesting work in which you are happily 
engaged, and to the progress of which you will 
believe I shall look forward with a peculiar in
terest. You will grow in the necessary know
ledge as you go along. Do not harass yourself 
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in pursuit of new information. Do not distract 
your mind by hunting for a variety of schemes. 
Lose no time. In the course of your proceedings, 
you will learn what you can no where else 
learn.

“ Look at a regiment, or a ship, &c. you will 
see a beautiful example of the system which I 
have recommended for a single school. Look at 
the army and navy, &c. and you will see the 
grand system of superintendence which pervades 
all the works of men, and which will guide yon 
in the general organization of your schools. Only 
your’s is a far less complicated machine. A sin
gle Inspector General, with bis Secretary, both 
nominated by government, and removable at 
pleasure, will suffice to new-model the schools, 
receive reports, visit them, detect deficiencies, 
point out the cause of failure, and see that they are 
conducted according to* the system chalked out 
for them, and the principles of the institution, 
lu their various progress, in their subsidiary and 
•subordinate improvements, and the additions to 
our present practices, which will occur, a wide 
field of practical knowledge will be opened.
• “ Of the new creation which it will raise to re
ligion, to society, and to the state, I shall say 
nothing. . ..

.<*. In each school classify, appoint, or rather' 
where the scholars have made any progress, let 
them appoint Teachers and Assistants to each 
Class. Short lessons, short books. — Never put 
into the hands of beginners spelling books, fori 
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midable by their length, and by being beyond 
the capacity of the Teachers as well as'the scho
lars. ' Mrs. Trimmer’s Spelling Book, 1st part, is 
brief. Her books are sterling. Let the alphabet 
be made in sand, (or on a slate, or with chalk) 
before the scholar proceed to spell or read. Let 
the progress be secure in every step, and you will 
be astonished at its flight.

' “ With new schools, and untaught children, 
you will have an easy task. Nothing is so facile, 
and pleasant as to teach ab initio—nothing so 
difficult and ungracious as to unteach those who 
have been ill taught. Place, into a well regu
lated institution, a boy, who has been ill taught 
two or three years at an ill-conducted school, 
and a boy, of the same age and capacity, who 
does not know a letter of the alphabet, and in a 
twelvemonth, I shall expect to see the superio
rity inverted.

“ The reformation of schools is often impeded, 
or totally obstructed, by the prevailing tender
ness and delicacy towards the nominal Master, 
whatever his conduct be, to the entire disregard 
and dereliction of the scholars. The temporal 
interest and emoluments of one must be solely 
studied and respected ; and to this feeling must 
be sacrificed the formation of the character, and 
the temporal and spiritual welfare of thousands 
in succession.

“ I shall esteem myself happy in your commu
nication of proceedings, in which I cannot but be 
deeply interested ; and if any case arise, or dif- 
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flculty occur, in which you conceive my expe
rience can be of use, you cannot do me a greater 
Jsindness than by commanding my services.

“ I must not conclude without beseeching 
you to introduce into your schools every pracr 
tice on the records of the Male Asylum. For, 
nothing has a place there but what was demon
strated, confirmed, and rivetted by approved ex
perience : and to save yourself a great deal of 
time, and perplexity, and perhaps many wander
ings and frequent recurrence, by going no fur
ther in the beginning.

“ Lay well and deep your foundation. Of the 
rest it will be time to consult at a future pe
riod.’’
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APPENDIX.

EXTRACTS OF LETTERS.

From W«. Smith to Dr. Bell.

Revsrbmd Sir, Devanelli Fort, 8th April, 1794.
I take the liberty to inform you that we arrived herd 

the 28th ultimo, without any particular occurrence in the way. The day af
ter our arrival we made our firft vifit to the Sultaun, and he entertained us at 
his Court for Upwards of three hours.

On the ift instant Captain Doveton Cent me an order to open the boxes, 
and lay out the machines, to (hew them to the Sultaun. Accordingly on the 
3d I was fent for, and I exhibited the following experiments, viz. head and 
wig, dancing images, electric ftool, cotton fired, Imall receiver and Hand, 
hemifpheres, Archimedes’s fcrew, fyphon, Tantalus’s cup, water-pump, 
condenling engine, Arc. Captain Doveton was prelent, and explained, as I 
went on, to the Sultaun, who was giving an inftance of his being acquainted 
with fome of thefe experiments. He has thewn us a condenfing engine 
made by himlelf, which fpouted water higher than ours. He defired me to 
teach two men, his aruz-begs.

On the 7th I was again fent for, and the following were exhibited: turn- 
tier and balls, fealing-wax, twelve men (hocked, among whom were feveral 
khans and vackeels—elettric ftool: a man of eminent rank stood, and the 
Sultaun applied his hand about the man to receive (hocks. Inflammable air 
fired ; at which he was aftoni(hed at firft, and afterwards greatly pleafed. 
Bladder burft; after which he applied his hand upon the receiver; bladder 
and weight. Pneumatic bell ; microfcope; mechanical powers. Al his own 
requeft the following were exhibited : fyphon, Archimedes’s fcrew, water
pump, Tantalus's cup, and condenfing engine. Captain Doveton was not 
prefent. The Sultaun walked round the inftruments, and handled fcveril 
apparatufes. He defired me more than once to teach a man, who profeffed 
feveral mechanic arts, the dodtrine of the fyphon, Archimedes's fcrew, and 
the water-pump.

After the experiments were over, the Sultaun requefted me to ftay eight of 
ten days, and promifed to fend with mea couple of hircanahs to Kiftnagherry, 
the place I told him where is my employment as a writer.

1 am now removed into the fort, where a very good place is provided for 
me and the machines. Tippoo Sultaun was pleafed to prefent me with s 
hundred rupees, which, except thirty, I have delivered to Captain Doveton, 
in order to have it conveyed to Captain Read.

I am, Reverend Sir,
With the molt fincere gratitude and refpeft,

Your very humble lervant,
(Signed) William Smith.

Kiftnagbeny, May 4th, 1794.—I was nineteen days detained in the fort of 
Devanclli, at which interval of time I taught the aruz-bege every experiment, 
that the apparatus can admit of being performed. The Sultajn was pleafed to 
fend me with an bircarrah and two lepoys to conduct me out of his country, 
whom I difmitTed at Ryacotah, with a receipt from Lieut. Macgregor, of th* 
4th bat. of nat. inf. commanding Ryacotah. *■
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‘Tripalorv, nth May, 17M.—I have the honour to inform you that I arrived 

here the nth infant, and commenced writing for Captain Read, and to fuper- 
intend the boys. Of fome particulars that occorred while 1 remained at Deva- 
nelli, after I wrote the letter dated sth Apnl, I now take the liberty co write 
you.—

-- It would, I believe, be otherwUc, if J were to handle thofe inftrumenta. 
But the cafe was thus: the. arui-begs were to perform what experiments they 
wanted to learn, while I, at the diflance of three or four yards, was only to 
inform them when they were .wrong.

The objeCt I had in view, before I begun to make out directions bow to 
perform experiments, was, that if the Sultaun wanted his men to be taught, 
I might have the directions tranflated into their language. Accordingly I 
afked tbofe men if they wanted written directions, but they anfwered me, 
that they have no names to give to the apparatus, elfe they would fet about 
tranflating it.

May 08th. I moft heartily thank you for this laft kind favour (which I 
received the 5orh infant.) among many other very ftrong proofs of your 
attention and intereft towards my welfare; and 1 hope I will always have it ia 
the betl of my power to deferve Inch.

I will, with the greateft pleafure, inform you whatever elfe happened during 
my refidence in the Sultaun's country.

1 can affure you that Tippoo Sultaun was mightily pleafed with the eleftric 
machine, and the air-pump, especially the eletlric machine. He was pre
pared for every experiment I exhibited, except the firing of the inflammable air.

I was greatly furprifed when he called out to thofe, who were juft preparing 
hand in hand, in order to receive a fhock, to fl and without emotion, and that 
they will prefently feel fomething fuddenly pafs through them ; and when it 
was done, he laughed much at their faring at one another without fpeech.

When a man flood on the ftool, 1 gave him the large metallic knob into his 
hand; but the Sultaun defired me to take it back from him, telling me, at the 
fame time, that it is of no ufe, and that the man’s fill is fufficient.

It did coft me feveral minutes before the firing of the inflammable air 
proved fuccefsful (having never underftood that, by the point of the difoharger 
applied to tbe knob of the piflol, I could more effectually dlfcharge it than by 
the knob), during which interim he was in a very impatient emotion; and 
when that was done, it did indeed furprife him. lie defired me to go over it 
three times.

--- 1 take the liberty to write for your information the familiar difeourfe 
Tippoo Sultaun was pleafed to enter into with me, that took place at the clofe 
of the experiments.

There were tome filver trumpets newly made brought into him for his in- 
fpeflion, and which he delired the trumpeters to found hauw tndjauui, i. e. 
come and go. After which he afked me if they were like thofe I few at 
Madras. I anfwered *• Yes; but thofe at Madras are made of copper.” He 
afked me again, whether the tune were any thing like what 1 have ever heard. 
I anfwered, No. “ How then,” fays he, and prefently, ordering the inftru- 
ment to be put into my hands, defired me to blow. 1 told him very civilly, 
that I could not blow. “ No,” fays he, “ you could; what are you afraid 
of?” I told him again that 1 fpoke truth, and that I was brought up in a 
fchool, where my mafter informed me what lyjng was, and always punifhed 
thofe boys that fpoke untruths. He begun again, in afking, if I knew how 
the trumpets were ufed for fpeaking onboard of fhips? J,told him that I 
never wa* on board of fhips. *• Why,” fays he, *• did you never rake a walk 
on the fea-fhore to fee fuch things ?" “ Yes, fir," anfwered I, “ I have 
been feveral times on the fea-fhore, but the (hips are at a great diftance from 
riie; I can hardly dilcem a man on the maft or deck of a (hip.” Queftion : 
Whether only one fort of mafic, or more, are ufed at Madras? Ana. Many 
of each fort, and they are diftinguifhed by thefe names, viz. drums, fifes, 
flutes, clarinets, French-hom, and baffoon. Queflion: On what oecafion dv 
they ufe thhfe mufics ? Ans. For foldiers to march, to falute, to retreat, 
and fuch like.

’ Tha fubjefl on mafic he ended, and the next was to this effeft.
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Heafked me whether I am in Engl ilb man. I anfwered, Yes; but that I 

am a native of India. Queftion: What employment are thofe Englilhmen 
and natives of India put into ? Ans. Fijft they are put into fchool instituted 
by the firkar, and, at the age of twelve or fourteen years, thev are put out in 
order to learn trade or bnCnefs—as a mechanic, merchant, failor, writer, and 
1'uchlike. Oucft. Whether they are enlifted as foldiers ? Ans. No.

June 11th. After this the Sultaun. arofe (five hours being elapfed) to quit 
the court, and defired the prefent (of a hundred rupees) to be delivered into 
my band*, with thefe words: “ This is given you as a preCent for the trouble 
you took in performing thofe experiments, which verily pleafed me:" and a 
command, that I am to flay in the fort ten days t “ After which," he con
tinued, “ I will fend you to Kiftnagherry with rwo hircarrabs, in order to 
conduct yon fafely through my country." I returned the compliment with 
falam, in the manner I was inftrufled, saying, that I thankfully accept hi 
prefent, and am willing to obey his commands. The language which the 
Sultaun ufed, was the Carnatic Malabar. Mine very little differed from his, 
Poomhia was the interpreter of fach terms as the Sultaun did not underftand, 
and Cape. Doveton favoured me with his butler (who undrrfiood and (pok« 
rhe Moor language to perfection) to help Ine in going through the experiments.

1



R&GULATIONS
Fol TEE

MILITARY MALE ORPIIAti ASYLUM,.
ESTABLISHED AT .

A GENERAL MEETING ?
OP

TKE RIGHT HONORABLE PRESIDENT, VICE PRESIDENTS, 
AND DIRECTORS,

ON THE 28th OP JUNE, 17g6.

1. That the Right Honourable the Governor, for the time being, be fo- 
fjcited to become Prefident, and the Members of Council, and Commander in 
Chief, Vice Prdidants. -

a. That a number not tefs than Sixteen, nor exceeding Twenty-four Gentle
men, moft likely to retide at the Prefidency, be conftituted Directors, of which 
number the following, from their official iituations, Ihall be cvnfidered per
manent.

The Chaplains,
The two Church Wardens,
The Military Secretary,
The Civil Secretary,
The Military Auditor General,
The Commandant of Artillery,
The Chief Engineer,
The Adjutant General of the Army,
The Quarter Matter General of the Army,
The Phyfician General,
The Adjutant General, or Deputy Adjutant Genetai, of his Mijefly's 

Troops,
The Commiffary General of Stores,
The Town Major/

mascTOns cbosch.

Mr. Andrew Rofs,
Mr. William Webb, ;
Mr. Cockbume, '

. Mr. Kinderfley,
Mr. Sewell,
Major General Brathwaite,
Colonel Sydenham.

3. That a feleft Cominittee of Six Directors (exclufive of the Treafurer 
and Secretary} be chofen, who are to be a (landing Monthly Committee, to 
meet regularly at the Afylum, on the firft Wednesday of every month, for the 
difeuffion of the curreat byfinefs of the InRitution ; any two of whom, with thtf 
Pref.dent, or Senior Director prefent, aSing as fuch, are to be confidcred as a 
competent Committee.


